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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question

Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.

Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.

Sticky Note
This is the maximum mark for a particular question

Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.

Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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Blood Brothers


You are advised to spend about 45 minutes on this question.


You should use the extract on the opposite page and your knowledge of the 
whole play to answer this question.


Write about Mrs Lyons and how she is presented at different points in the play. 


In your response you should:


• refer to the extract and the play as a whole
• show your understanding of characters and events in the play [40]


5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use 
of vocabulary and sentence structures.


1 0
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 Mrs Johnstone is lilting the ‘We Go Dancing’ line as Mrs Lyons appears in the kitchen. 
 Mrs Johnstone gets a shock as she looks up and sees Mrs Lyons there. The two women stare
 at each other.


Mrs Johnstone  (eventually nodding): Hello. 
Mrs Lyons How long have you lived here?
  Pause
Mrs Johnstone A few years.
  Pause.
Mrs Lyons Are you always going to follow me? 
Mrs Johnstone We were rehoused here … I didn’t follow … 
Mrs Lyons Don’t lie! I know what you’re doing to me! You gave him that locket didn’t you? 


Mm? 
  Mrs Johnstone nods. 
  He never takes it off you know. You’re very clever aren’t you?
Mrs Johnstone I … I thought I’d never see him again. I wanted him to have … a picture of me … 


even though he’d never know.
Mrs Lyons Afraid he might eventually have forgotten you? Oh no. There’s no chance of 


that. He’ll always remember you. After we’d moved he talked less and less of 
you and your family. I started … just for a while I came to believe that he was 
actually mine.


Mrs Johnstone He is yours. 
Mrs Lyons No. I took him. But I never made him mine. Does he know? Have you told … 
Mrs Johnstone Of course not! 
Mrs Lyons Even when – when he was a tiny baby I’d see him looking straight at me and I’d 


think, he knows … he knows. (Pause.) You have ruined me. (Pause.) But you 
won’t ruin Edward! Is it money you want?


Mrs Johnstone What? 
Mrs Lyons I’ll get it for you. If you move away from here. How much?
Mrs Johnstone Look ... 
Mrs Lyons How much? 
Mrs Johnstone Nothin’! Nothing. (Pause.) You bought me off once before … 
Mrs Lyons Thousands … I’m talking about thousands if you want it. And think what you 


could do with money like that.
Mrs Johnstone I’d spend it. I’d buy more junk and trash; that’s all. I don’t want your money. I’ve 


made a life out here. It’s not much of one maybe, but I made it. I’m stayin’ here. 
You move if you want to.


Mrs Lyons I would. But there’s no point. You’d just follow me again wouldn’t you? 
Mrs Johnstone Look I’m not followin’ anybody. 
Mrs Lyons Wherever I go you’ll be just behind me. I know that now … always and forever 


and ever like, like a shadow … unless I can … make … you go … 
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Jane Eyre


You are advised to spend about 45 minutes on this question.


You should use the extract below and your knowledge of the whole novel to 
answer this question.


‘The female characters in Jane Eyre struggle to be treated fairly.’ Write about some of 
the times female characters are treated unfairly and how this is presented in the novel.


In your response you should:


• refer to the extract and the novel as a whole
• show your understanding of characters and events in the novel
• refer to the contexts of the novel [40]


2 5


Hitherto, while gathering up the discourse of Mr Brocklehurst and Miss Temple, 
I had not, at the same time, neglected precautions to secure my personal safety; 
which I thought would be effected, if I only could elude observation. To this end, I had 
sat well back on the form, and while seeming to be busy with my sum, had held my 
slate in such a manner as to conceal my face: I might have escaped notice, had not 
my treacherous slate somehow happened to slip from my hand, and falling with an 
obtrusive crash, directly drawn every eye upon me; I knew it was all over now, and, 
as I stooped to pick up the two fragments of slate, I rallied my forces for the worst. 
It came. 


‘A careless girl!’ said Mr Brocklehurst, and immediately after – ‘it is the new pupil, 
I perceive.’ And before I could draw breath, ‘I must not forget I have a word to say 
respecting her.’ Then aloud – how loud it seemed to me! ‘Let the child who broke her 
slate come forward!’


Of my own accord, I could not have stirred; I was paralysed: but the two great girls 
who sat on each side of me set me on my legs and pushed me towards the dread 
judge, and then Miss Temple gently assisted me to his very feet, and I caught her 
whispered counsel –


‘Don’t be afraid, Jane, I saw it was an accident; you shall not be punished.’ 
The kind whisper went to my heart like a dagger. 
‘Another minute and she will despise me for a hypocrite,’ thought I; and an impulse 


of fury against Reed, Brocklehurst, and Co. bounded in my pulses at the conviction. 
I was no Helen Burns. 


‘Fetch that stool,’ said Mr Brocklehurst, pointing to a very high one from which a 
monitor had just risen: it was brought.


‘Place the child upon it.’ 
And I was placed there, by whom I don’t know. I was in no condition to note 


particulars. I was only aware that they had hoisted me up to the height of Mr 
Brocklehurst’s nose, that he was within a yard of me, and that a spread of shot 
orange and purple silk pelisses, and a cloud of silvery plumage extended and waved 
below me. 


Mr Brocklehurst hemmed. 
‘Ladies,’ said he, turning to his family; ‘Miss Temple, teachers, and children, you 


all see this girl?’ 
Of course they did; for I felt their eyes directed like burning- glasses against my 


scorched skin. 
‘You see she is yet young; you observe she possesses the ordinary form of 


childhood; God has graciously given her the shape that He has given to all of us; no 
single deformity points her out as a marked character. Who would think that the Evil 
One had already found a servant and agent in her? Yet such, I grieve to say, is the 
case.’
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SECTION A (POST-1914 PROSE/DRAMA) 


GENERIC ASSESSMENT OBJECTIVES GRIDS 


Questions 0 1 to 1 0 


The following descriptions have been provided to indicate the way in which progression within the criteria is likely 
to occur. Each successive description assumes demonstration of achievements in lower bands. 


AO1 and AO2 are equally weighted in this question. 


This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and 
sentence structures (AO4). There is a separate assessment grid for AO4. 


Total marks 35+5 


Band AO1:1a+b, AO1:2 AO2 


5 


29-35
marks


Candidates: 


sustain focus on the task, including overview, 
convey ideas with consistent coherence and 
use an appropriate register; use a sensitive 
and evaluative approach to the task and 
analyse the extract and wider text critically; 
show a perceptive understanding of the extract 
and wider text, engaging fully, perhaps with 
some originality in their personal response; 
their responses include pertinent, direct 
references from across the extract and wider 
text, including quotations. 


Candidates: 


analyse and appreciate writers’ use of language, 
form and structure; make assured reference to 
meanings and effects exploring and evaluating 
the way meaning and ideas are conveyed 
through language structure and form; 
use precise subject terminology in an appropriate 
context. 


4 


22-28
marks


Candidates: 


sustain focus on the task, convey ideas with 
considerable coherence and use an 
appropriate register; use a thoughtful approach 
to the task; show a secure understanding of 
key aspects of the extract and wider text, with 
considerable engagement; support and justify 
their responses by well-chosen direct 
reference to the extract and wider text, 
including quotations. 


Candidates: 


discuss and increasingly analyse writers’ use of 
language, form and structure; make thoughtful 
reference to the meanings and effects of stylistic 
features used by the writer; use apt subject 
terminology. 


3 


15-21
marks


Candidates: 
focus on the task, convey ideas with general 
coherence and use a mostly appropriate 
register; use a straightforward approach to the 
task; show an understanding of key aspects of 
the extract and wider text, with engagement; 
support and justify their responses by 
appropriate direct reference to the extract and 
wider text, including quotations. 


Candidates: 
comment on and begin to analyse writers’ use of 
language, form and structure; make some 
reference to meanings and effects; use relevant 
subject terminology. 


2 


8-14
marks


Candidates: 


have some focus on the task, convey ideas 
with some coherence and sometimes use an 
appropriate register; use a limited approach to 
the task; show some understanding of key 
aspects of the extract and wider text, with 
some engagement; support and justify their 
responses by some direct reference to the 
extract and wider text, including some 
quotations. 


Candidates: 


recognise and make simple comments on writers’ 
use of language, form and structure; may make 
limited reference to meanings and effects; may 
use some relevant subject terminology. 


1 


1-7 marks


Candidates: 
have limited focus on the task, convey ideas 
with occasional coherence and may 
sometimes use an appropriate register; use a 
simple approach to the task; show a basic 
understanding of some key aspects of the 
extract and wider text, with a little engagement; 
may support and justify their responses by 
some general reference to the extract and 
wider text, perhaps including some quotations. 


Candidates: 
may make generalised comments on writers’ use 
of language, form and structure; may make basic 
reference to meanings and effects; may use 
some subject terminology but not always 
accurately. 


0 marks Nothing worthy of credit. Nothing worthy of credit. 







© WJEC CBAC Ltd. 16 


An Inspector Calls  


You are advised to spend about 45 minutes on this question. 


You should use the extract below and your knowledge of the whole play to 
answer this question. 


Write about the theme of responsibility in An Inspector Calls and how it is presented at 
different points in the play.  


In your response you should: 


• refer to the extract and the play as a whole


• show your understanding of characters and events in the play [40] 


5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use 
of vocabulary and sentence structures. 


This question assesses AO1, AO2 and AO4 (5 additional marks) 


Indicative Content 


Responses may include: 


AO1 


• An understanding of the theme of responsibility as revealed in the extract and
elsewhere in the play


• Comments on the treatment of Eva Smith/Daisy Renton


• Comments on whether or not each character takes responsibility for their actions
and behaviour and whether this changes through the course of the play


• Discussion of the Inspector’s lessons both in the extract and other parts of the
play


• Comments on characters’ attitudes to and relationships with the Inspector


• The reactions to the various revelations of the family’s actions towards Eva/
Daisy


• The characters’ behaviour at the end of the play when they believe it is all a
hoax


AO2 


• Comments on Priestley’s use of language to present the theme of responsibility
in the extract and the play


• Reference to how Priestley presents the Inspector’s role


• The way the stage directions in the extract reveal attitudes to the theme of
responsibility


• The forceful language used by Priestley in the Inspector’s warning to the family
and audience of the perils of not taking responsibility


• Priestley’s repetition of vocabulary and use of other techniques to assert
Inspector Goole’s message on responsibility


• The contrasting language used by various characters to show the differing views
on taking responsibility


• The way the play is structured to reveal how the characters are responsible for
Eva/Daisy’s death


This is not a checklist. Please reward valid alternatives. 


0 8 
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AO4  Performance Descriptors 
 


High performance 
 
4-5 marks  
 


In the context of the Level of Demand of the question, 
Learners spell and punctuate with consistent accuracy, and 
consistently use vocabulary and sentence structures to 
achieve effective control of meaning.  
 


Intermediate Performance 
 
2-3 marks  
 


In the context of the Level of Demand of the question, 
Learners spell and punctuate with considerable accuracy, and 
use a considerable range of vocabulary and sentence 
structures to achieve general control of meaning.  
 


Threshold Performance 
 
1 mark  
 


In the context of the Level of Demand of the question, 
Learners spell and punctuate with reasonable accuracy, and 
use a reasonable range of vocabulary and sentence 
structures; any errors do not hinder meaning in the response.  
 


0 marks  
 


Candidates do not reach the threshold performance outlined in 
the performance descriptor above. 
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SECTION B (19TH CENTURY PROSE) 


GENERIC ASSESSMENT OBJECTIVES GRID 


Questions 2 1 to 2 6 


The following descriptions have been provided to indicate the way in which progression within the criteria is likely to occur. Each successive description assumes demonstration of 
achievements in lower bands. 


AO1, AO2 and AO3 are equally weighted in this question. 
Total marks 40 


Band AO1:1a+b, AO1:2 AO2 AO3 


5 


33-40
marks


Candidates: 
sustain focus on the task, including overview, convey ideas with consistent 
coherence and use an appropriate register; use a sensitive and evaluative 
approach to the task and analyse the extract and wider text critically; show a 
perceptive understanding of the extract and wider text, engaging fully, perhaps 
with some originality in their personal response; their responses include 
pertinent, direct references from across the extract and wider text, including 
quotations. 


Candidates: 
analyse and appreciate writers’ use of language, form and 
structure; make assured reference to meanings and effects 
exploring and evaluating the way meaning and ideas are 
conveyed through language structure and form; use precise 
subject terminology in an appropriate context. 


Candidates: 
show an assured understanding of the relationships 
between texts and the contexts in which they were 
written, including, where relevant, those of period, 
location, social structures and literary contexts such as 
genre, and the contexts in which texts are engaged with 
by different audiences. 


4 


25-32
marks


Candidates: 
sustain focus on the task, convey ideas with considerable coherence and use 
an appropriate register; use a thoughtful approach to the task; show a secure 
understanding of key aspects of the extract and wider text, with considerable 
engagement; support and justify their responses by well-chosen direct 
reference to the extract and wider text, including quotations. 


Candidates: 
discuss and increasingly analyse writers’ use of language, 
form and structure; make thoughtful reference to the meanings 
and effects of stylistic features used by the writer; use apt 
subject terminology. 


Candidates: 
show a secure understanding of the relationships 
between texts and the contexts in which they were 
written, including, where relevant, those of period, 
location, social structures and literary contexts such as 
genre, and the contexts in which texts are engaged with 
by different audiences. 


3 


17-24
marks


Candidates: 
focus on the task, convey ideas with general coherence and use a mostly 
appropriate register; use a straightforward approach to the task; show an 
understanding of key aspects of the extract and wider text, with engagement; 
support and justify their responses by appropriate direct reference to the extract 
and wider text, including quotations. 


Candidates: 
comment on and begin to analyse writers’ use of language, 
form and structure; make some reference to meanings and 
effects; use relevant subject terminology. 


Candidates: 
show an understanding of the relationships between 
texts and the contexts in which they were written, 
including, where relevant, those of period, location, 
social structures and literary contexts such as genre, 
and the contexts in which texts are engaged with by 
different audiences. 


2 


9-16
marks


Candidates: 
have some focus on the task, convey ideas with some coherence and 
sometimes use an appropriate register; use a limited approach to the task; 
show some understanding of key aspects of the extract and wider text, with 
some engagement; support and justify their responses by some direct 
reference to the extract and wider text, including some quotations. 


Candidates: 
recognise and make simple comments on writers’ use of 
language, form and structure; may make limited reference to 
meanings and effects; may use some relevant subject 
terminology. 


Candidates: 
show some understanding of the relationships between 
texts and the contexts in which they were written, 
including, where relevant, those of period, location, 
social structures and literary contexts such as genre, 
and the contexts in which texts are engaged with by 
different audiences. 


1 


1-8
marks 


Candidates: 
have limited focus on the task, convey ideas with occasional coherence and 
may sometimes use an appropriate register; use a simple approach to the task; 
show a basic understanding of some key aspects of the extract and wider text, 
with a little engagement; may support and justify their responses by some 
general reference to the extract and wider text, perhaps including some 
quotations. 


Candidates: 
may make generalised comments on writers’ use of language, 
form and structure; may make basic reference to meanings 
and effects; 
may use some subject terminology but not always accurately. 


Candidates: 
show limited understanding of the relationships between 
texts and the contexts in which they were written, 
including, where relevant, those of period, location, 
social structures and literary contexts such as genre, 
and the contexts in which texts are engaged with by 
different audiences. 


0 
marks 


Nothing worthy of credit. Nothing worthy of credit. Nothing worthy of credit. 
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SECTION B (19th Century Prose) 
 


INDICATIVE CONTENT 
 


A Christmas Carol 
 


You are advised to spend about 45 minutes on this question. 
 


You should use the extract below and your knowledge of the whole novel to answer 
this question. 
 


Write about some members of the Cratchit family and how they are important to the novel 
as a whole.  
 


In your response you should: 


• refer to the extract and the novel as a whole 


• show your understanding of characters and events in the novel 


• refer to the contexts of the novel [40] 
 


This question assesses AO1, AO2 and AO3. 
 


Indicative content 
 


Responses may include: 
 


AO1 


• An overview of how some members of the Cratchit family are presented throughout 
the novel 


• Comments on how the family are presented in the extract and at other points in the 
novel 


• Comments on how the Cratchits ( e.g. Bob Cratchit and /or Tiny Tim) regard Scrooge 
within the extract and at different times in the novel 


• How the relationships between members of the Cratchit family and Scrooge change 
throughout the novel 


• The range of events within the lives of the Cratchit family witnessed by Scrooge within 
the extract and at other times in the novel, and how these events affect Scrooge’s 
attitude by Stave 5 


AO2 


• Comments on Dickens’ use of language in the extract and the novel to describe 
different members of the Cratchit family and the relationships between them 


• The description of the Cratchit family’s toast to Scrooge and members of the family 
respond e.g. “but [Tiny Tim] didn’t care twopence for it”  


• Descriptions of the Cratchit’s feelings about Scrooge in the extract - ‘the ogre of the 
family’ and at other points in the novel 


• Reference to the structure of the extract and how the mood changes when the family 
move on to other topics of conversation – ‘they were ten times merrier than before’  


• How Dickens’ presents the Cratchits’ warmth towards each other, in contrast to 
Scrooge’s relationships with his own family. 


AO3 


• Reference to the period in which the novel is set and its significance to the lives of 
members of the Cratchit family. – e.g. their experience of poverty, working conditions, 
child mortality 


• Dickens’ presentation of the Cratchit family’s Victorian Christmas celebrations 


• Reference to how the Cratchits encourage Scrooge to change his attitude to the poor 
and how Dickens presents this change as moral responsibility to his Victorian readers 


• Discussion of Scrooge’s changing attitude towards the family, using his money for 
good to save not only himself but alleviate some of the problems facing the 
Cratchits/contemporary society: e.g. ‘raise your salary and endeavour to assist your 
struggling family!’ and becoming a ‘second father’ to Tiny Tim. 


 


This is not a checklist. Please reward valid alternatives. 
  


2 1 












Eduqas

Sticky Note

Straightforward approach. 



Eduqas

Sticky Note

Some understanding of key aspects. 



Eduqas

Sticky Note

Begins to analyse language structure and form; some reference to meaning and effects. 



Eduqas

Sticky Note

Straightforward understanding of key aspects.



Eduqas

Sticky Note

Begins to analyse language; some reference to meaning and effects.



Eduqas

Sticky Note

Shows understanding of contexts. 



Eduqas

Sticky Note

Straightforward approach; some understanding of key aspects; some appropriate reference. Begins to analyse  language structure and form, some reference to meaning. Shows an understanding of contexts. AO1 Band 3AO2 Band 3AO3 Band 3TOTAL: 20





		ADP598.tmp

		Component 2

		Question 26 – The Strange Case of Dr Jekyll and Mr Hyde



		Blank Page

		Blank Page































(C720U20-1)


10


© WJEC CBAC Ltd.


The History Boys 


You are advised to spend about 45 minutes on this question.


You should use the extract on the opposite page and your knowledge of the 
whole play to answer this question.


The characters in The History Boys have different views on teaching and education. 
Write about some of these views and how Bennett presents them at different points in 
the play. 


In your response you should:


• refer to the extract and the play as a whole
• show your understanding of characters and events in the play [40]


5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use 
of vocabulary and sentence structures.


0 9
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Staff room.
Headmaster Mrs Lintott, Dorothy. 
Mrs Lintott Headmaster?
Headmaster These Oxbridge boys. Your historians. Any special plans? 
Mrs Lintott Their A Levels are very good. 
Headmaster Their A Levels are very good. And that is thanks to you, Dorothy. We’ve never had 


so many. Remarkable! But what now – in teaching terms? 
Mrs Lintott More of the same? 
Headmaster Oh. Do you think so? 
Mrs Lintott It’s what we’ve done before. 
Headmaster Quite. Without much success. No one last year. None the year before. When did 


we last have anyone in history at Oxford and Cambridge? 
Mrs Lintott I tend not to distinguish. 
Headmaster Between Oxford and Cambridge? 
Mrs Lintott Between centres of higher learning. Last year two at Bristol, one at York. The year 


before … 
Headmaster Yes, yes. I know that, Dorothy. But I am thinking league tables. Open scholarships. 


Reports to the Governors. I want them to do themselves justice. I want them to do 
you justice. Factually tip-top as your boys always are, something more is required.


Mrs Lintott More? 
Headmaster Different. 


I would call it grooming did not that have overtones of the monkey house. 
‘Presentation’ might be the word.


Mrs Lintott They know their stuff. Plainly stated and properly organised facts need no 
presentation, surely. 


Headmaster Oh, Dorothy. I think they do. 
‘The facts: serving suggestion.’ 


Mrs Lintott A sprig of parsley, you mean? Or an umbrella in the cocktail? Are dons so naive? 
Headmaster Naive, Dorothy? Or human? 


I am thinking of the boys. Clever, yes, remarkably so. Well taught, indubitably. But 
a little … ordinaire?
Think charm. Think polish. Think Renaissance Man. 


Mrs Lintott Yes, Headmaster.












Eduqas

Sticky Note

Focused approach 



Eduqas

Sticky Note

Straightforward approach and understanding.



Eduqas

Sticky Note

Some reference to key aspects of the text. Some understanding of context.



Eduqas

Sticky Note

Shows an understanding of context.



Eduqas

Sticky Note

Some direct reference and reference to meaning and effect. 







Eduqas

Sticky Note

Engagement with key aspects of extract. Shows understanding of context.



Eduqas

Sticky Note

Reference to key aspects of the text.



Eduqas

Sticky Note

Direct reference from extract and some reference to meaning, 







Eduqas

Sticky Note

Shows understanding of context. 



Eduqas

Sticky Note

Straightforward approach, understanding of key aspects and some direct references. Begins to comment on reference to meaning. Shows understanding of context.AO1 Band 3AO2 Band 3AO3 Band 3Total: 22
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SECTION B (19TH CENTURY PROSE) 


GENERIC ASSESSMENT OBJECTIVES GRID 


Questions 2 1 to 2 6 


The following descriptions have been provided to indicate the way in which progression within the criteria is likely to occur. Each successive description assumes demonstration of 
achievements in lower bands. 


AO1, AO2 and AO3 are equally weighted in this question. 
Total marks 40 


Band AO1:1a+b, AO1:2 AO2 AO3 


5 


33-40
marks


Candidates: 
sustain focus on the task, including overview, convey ideas with consistent 
coherence and use an appropriate register; use a sensitive and evaluative 
approach to the task and analyse the extract and wider text critically; show a 
perceptive understanding of the extract and wider text, engaging fully, perhaps 
with some originality in their personal response; their responses include 
pertinent, direct references from across the extract and wider text, including 
quotations. 


Candidates: 
analyse and appreciate writers’ use of language, form and 
structure; make assured reference to meanings and effects 
exploring and evaluating the way meaning and ideas are 
conveyed through language structure and form; use precise 
subject terminology in an appropriate context. 


Candidates: 
show an assured understanding of the relationships 
between texts and the contexts in which they were 
written, including, where relevant, those of period, 
location, social structures and literary contexts such as 
genre, and the contexts in which texts are engaged with 
by different audiences. 


4 


25-32
marks


Candidates: 
sustain focus on the task, convey ideas with considerable coherence and use 
an appropriate register; use a thoughtful approach to the task; show a secure 
understanding of key aspects of the extract and wider text, with considerable 
engagement; support and justify their responses by well-chosen direct 
reference to the extract and wider text, including quotations. 


Candidates: 
discuss and increasingly analyse writers’ use of language, 
form and structure; make thoughtful reference to the meanings 
and effects of stylistic features used by the writer; use apt 
subject terminology. 


Candidates: 
show a secure understanding of the relationships 
between texts and the contexts in which they were 
written, including, where relevant, those of period, 
location, social structures and literary contexts such as 
genre, and the contexts in which texts are engaged with 
by different audiences. 


3 


17-24
marks


Candidates: 
focus on the task, convey ideas with general coherence and use a mostly 
appropriate register; use a straightforward approach to the task; show an 
understanding of key aspects of the extract and wider text, with engagement; 
support and justify their responses by appropriate direct reference to the extract 
and wider text, including quotations. 


Candidates: 
comment on and begin to analyse writers’ use of language, 
form and structure; make some reference to meanings and 
effects; use relevant subject terminology. 


Candidates: 
show an understanding of the relationships between 
texts and the contexts in which they were written, 
including, where relevant, those of period, location, 
social structures and literary contexts such as genre, 
and the contexts in which texts are engaged with by 
different audiences. 


2 


9-16
marks


Candidates: 
have some focus on the task, convey ideas with some coherence and 
sometimes use an appropriate register; use a limited approach to the task; 
show some understanding of key aspects of the extract and wider text, with 
some engagement; support and justify their responses by some direct 
reference to the extract and wider text, including some quotations. 


Candidates: 
recognise and make simple comments on writers’ use of 
language, form and structure; may make limited reference to 
meanings and effects; may use some relevant subject 
terminology. 


Candidates: 
show some understanding of the relationships between 
texts and the contexts in which they were written, 
including, where relevant, those of period, location, 
social structures and literary contexts such as genre, 
and the contexts in which texts are engaged with by 
different audiences. 


1 


1-8
marks 


Candidates: 
have limited focus on the task, convey ideas with occasional coherence and 
may sometimes use an appropriate register; use a simple approach to the task; 
show a basic understanding of some key aspects of the extract and wider text, 
with a little engagement; may support and justify their responses by some 
general reference to the extract and wider text, perhaps including some 
quotations. 


Candidates: 
may make generalised comments on writers’ use of language, 
form and structure; may make basic reference to meanings 
and effects; 
may use some subject terminology but not always accurately. 


Candidates: 
show limited understanding of the relationships between 
texts and the contexts in which they were written, 
including, where relevant, those of period, location, 
social structures and literary contexts such as genre, 
and the contexts in which texts are engaged with by 
different audiences. 


0 
marks 


Nothing worthy of credit. Nothing worthy of credit. Nothing worthy of credit. 
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Jane Eyre 


You are advised to spend about 45 minutes on this question. 


You should use the extract below and your knowledge of the whole novel to answer 
this question.  


'The female characters in Jane Eyre struggle to be treated fairly.' Write about some of the 
times female characters are treated unfairly and how this is presented in the novel. 


In your response you should: 


• refer to the extract and the novel as a whole


• show your understanding of characters and events in the novel


• refer to the contexts of the novel [40] 


This question assesses AO1, AO2 and AO3. 


Indicative content 


Responses may include: 


AO1 


• An overview of how some of the female characters are treated unfairly in both the
extract and the novel


• Comments on Jane’s initial struggles for respect, up to and beyond her arrival at
Thornfield


• Reference to Jane’s experiences at Lowood and the treatment of the other girls,
such as Helen Burns, by teachers and Mr Brocklehurst


• Discussion of Mr Rochester’s fluctuating attitude and behaviour towards Jane


• The treatment of Bertha Mason by her own family, Mr Rochester and wider society


• St John’s proposal and marital expectations of Jane


AO2 


• Comments on Austen’s use of language in the extract and the novel


• Jane’s fear and the description of her treatment in the extract and elsewhere in the
novel


• The use of language and imagery to express Jane’s emotions in the extract, such
as ‘paralysed’; ‘went to my heart like a dagger’


• The effects of the dialogue, e.g. Mr Brocklehurst’s exclamations, commands and
emotive imagery: ‘A careless girl’; ‘fetch the stool’; ‘the Evil one’


• Comments on the structure of the novel from Jane’s early unfair treatments to her
self-fulfilment and final contentment with marriage to Rochester


AO3 


• Reference to the period in which the novel is set and its significance to the gender
roles and treatment of women in a patriarchal society


• Comments on how financial dependence and gender are illustrated by Jane’s
unenviable position at the start of the novel


• The frustrations and limitations of nineteenth century society linked to gender,
economic status, social class and mental illness, and the effect these have on
women such as Jane, Bertha and other female characters in the novel


This is not a checklist. Please reward valid alternatives. 


2 5 
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The Strange Case of Dr Jekyll and Mr Hyde


You are advised to spend about 45 minutes on this question.


You should use the extract below and your knowledge of the whole novel to 
answer this question.


Write about Dr Jekyll and how he is presented at different points in the novel.


In your response you should:


• refer to the extract and the novel as a whole
• show your understanding of characters and events in the novel
• refer to the contexts of the novel [40]


2 6


A FORTNIGHT LATER, by excellent good fortune, the doctor gave one of his 
pleasant dinners to some five or six old cronies, all intelligent reputable men, and 
all judges of good wine; and Mr Utterson so contrived that he remained behind after 
the others had departed. This was no new arrangement, but a thing that had befallen 
many scores of times. Where Utterson was liked, he was liked well. Hosts loved to 
detain the dry lawyer, when the light-hearted and the loose-tongued had already their 
foot on the threshold; they liked to sit awhile in his unobtrusive company, practising for 
solitude, sobering their minds in the man’s rich silence, after the expense and strain 
of gaiety. To this rule Dr Jekyll was no exception; and as he now sat on the opposite 
side of the fire – a large, well-made, smooth-faced man of fifty, with something of a 
slyish cast perhaps, but every mark of capacity and kindness – you could see by his 
looks that he cherished for Mr Utterson a sincere and warm affection.


‘I have been wanting to speak to you, Jekyll,’ began the latter. ‘You know that will 
of yours?’


A close observer might have gathered that the topic was distasteful; but the doctor 
carried it off gaily. ‘My poor Utterson,’ said he, ‘you are unfortunate in such a client. I 
never saw a man so distressed as you were by my will; unless it were that hide-bound 
pedant, Lanyon, at what he called my scientific heresies. O, I know he’s a good fellow 
– you needn’t frown – an excellent fellow, and I always mean to see more of him;
but a hide-bound pedant for all that; an ignorant, blatant pedant. I was never more
disappointed in any man than Lanyon.’


‘You know I never approved of it,’ pursued Utterson, ruthlessly disregarding the 
fresh topic.


‘My will? Yes, certainly, I know that,’ said the doctor, a trifle sharply. ‘You have told 
me so.’


‘Well, I tell you so again,’ continued the lawyer. ‘I have been learning something of 
young Hyde.’


The large handsome face of Dr Jekyll grew pale to the very lips, and there came 
a blackness about his eyes. ‘I do not care to hear more,’ said he. ‘This is a matter I 
thought we had agreed to drop.’


‘What I heard was abominable,’ said Utterson.
‘It can make no change. You do not understand my position,’ returned the doctor, 


with a certain incoherency of manner. ‘I am painfully situated, Utterson; my position is 
a very strange – a very strange one. It is one of those affairs that cannot be mended 
by talking.’
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Eduqas

Sticky Note

Some focus and textual reference.



Eduqas

Sticky Note

Simple comments on meaning and effect.



Eduqas

Sticky Note

Some understanding, textual reference. Simple reference to meaning and effect.



Eduqas

Sticky Note

Some understanding of contexts.



Eduqas

Sticky Note

Some textual reference and simple reference to meaning. 



Eduqas

Sticky Note

Some focus on task; some understanding; some textual reference. Simple comments on language, structure and form, limited reference to meaning. Shows some understanding of contexts. AO1 Band 2AO2 Band 2AO3 Band 2TOTAL: 14
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Eduqas

Sticky Note

Some focus on the character, but unsupported.



Eduqas

Sticky Note

Some selection and apt comment.



Eduqas

Sticky Note

Simple comment, not fully explained. Shows limited knowledge.



Eduqas

Sticky Note

Comments on key features of extract. Some tracking.



Eduqas

Sticky Note

Limited, but valid knowledge of wider text.



Eduqas

Sticky Note

Some focus on the task, but discussion is undeveloped. Heavily reliant on extract,  with some textual references beginning to support the points made.  References to the wider text are very limited but show awareness. Comments on language are mainly implicit, with some simple but relevant subject terminology.AO1 - Band 2AO2 - Band 2AO4 - Low 12+2 = 14



Eduqas

Sticky Note

Simple, but relevant, subject terminology.


















































Eduqas

Sticky Note

Focus on text.



Eduqas

Sticky Note

Selects and comments with reference to meaning.



Eduqas

Sticky Note

Secure engagement with textual reference to support.







Eduqas

Sticky Note

Thoughtful reference to meaning.



Eduqas

Sticky Note

Sustained textual reference. 



Eduqas

Sticky Note

Thoughtful conclusion and reference to meaning and effect.



Eduqas

Sticky Note

Sustained engagement with well-chosen textual references and reference to meaning. AO1: Band 4AO2: Band 4Total: 12







Eduqas

Sticky Note

Focused comparison.



Eduqas

Sticky Note

Secure understanding and reference to meaning.



Eduqas

Sticky Note

Secure understanding, selection and reference to meaning.



Eduqas

Sticky Note

Comparison is focused.







Eduqas

Sticky Note

Engaged discussion. 



Eduqas

Sticky Note

Comparison is sustained and focused.



Eduqas

Sticky Note

Well-chosen selection.



Eduqas

Sticky Note

Secure understanding and engaged comparison. AO1 Band 4AO2 Band 4Comparison is sustained. Total: 17 












Eduqas

Sticky Note

Explores writer's technique.



Eduqas

Sticky Note

Textual support.



Eduqas

Sticky Note

Understanding of the location and technique of the writer.



Eduqas

Sticky Note

Wider reference, though undeveloped.  



Eduqas

Sticky Note

Selects textual detail.



Eduqas

Sticky Note

Beginning to explore language, although in a straightforward way.



Eduqas

Sticky Note

Valid discussion of device.



Eduqas

Sticky Note

Straightforward support through reference to events of the wider text.







Eduqas

Sticky Note

Valid, if slightly repetitive.



Eduqas

Sticky Note

Apt, straightforward references.



Eduqas

Sticky Note

Discussion of events helps show understanding.



Eduqas

Sticky Note

Slight misreading. Needs justification.



Eduqas

Sticky Note

Straightforward but focussed discussion. References are made to the wider text but these lack development.  Discussion shows understanding of the main events.  Similarly, references to Hill's use of language and devices are valid but straightforward.AO1: Band 3AO2: Band 3AO4: Mid18+3=21





























Eduqas

Sticky Note

Focused approach, secure understanding and direct references. 



Eduqas

Sticky Note

Shows secure understanding of contexts. 



Eduqas

Sticky Note

Secure understanding and engagement.







Eduqas

Sticky Note

Secure understanding and well chosen supporting textual reference. 



Eduqas

Sticky Note

Sustained approach; secure understanding of contexts.



Eduqas

Sticky Note

Well-chosen supporting textual references. Discusses and analyses language, structure and form; thoughtful reference to meaning and effects. 







Eduqas

Sticky Note

Secure, sustained engagement with text.



Eduqas

Sticky Note

Discusses and analyses structure and form; thoughtful reference to meaning and effects.



Eduqas

Sticky Note

Sustained approach; secure understanding; well-chosen textual reference. Discusses and analyses language structure and form; some thoughtful reference to meaning and effects. Shows secure understanding of contexts. AO1 Band 4AO2 Band 4AO3 Band 4TOTAL: 28
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Eduqas

Sticky Note

Clear and assured focus on the question.



Eduqas

Sticky Note

Understanding of character's motives.



Eduqas

Sticky Note

Develops the point.



Eduqas

Sticky Note

Clear understanding of the play's presentation of the '7th term' Oxbridge entrance procedures.



Eduqas

Sticky Note

Confident understanding of the events of the play and the way the Headmaster sees the situation.



Eduqas

Sticky Note

Apt point, embedded textual support.



Eduqas

Sticky Note

Links confidently to the wider text.



Eduqas

Sticky Note

Nicely tentative comment.



Eduqas

Sticky Note

Provides alternative interpretation.



Eduqas

Sticky Note

Develops discussion on the character, firmly linked to the question.







Eduqas

Sticky Note

Quite original discussion on the Headmaster's views and language.



Eduqas

Sticky Note

Sustains discussion by widening out into other characters.



Eduqas

Sticky Note

Ranges confidently across the text. 



Eduqas

Sticky Note

Close detail, embedded in discussion.



Eduqas

Sticky Note

Point backed up by detailed knowledge of the text.



Eduqas

Sticky Note

Very assured discussion. Details are wide ranging and integrated to support in a confident way.







Eduqas

Sticky Note

Confident reference to technique.



Eduqas

Sticky Note

Understanding of character, closely aligned with the focus of the question.



Eduqas

Sticky Note

Multiple support for point made.



Eduqas

Sticky Note

A nicely tentative, confident comment. 



Eduqas

Sticky Note

Moves from general to the specific and back again in this section. Provides overview and assured discussion of the question.



Eduqas

Sticky Note

Original. Brings in the overview of the author's potential intent, but also keeps discussion grounded in the events of the play.



Eduqas

Sticky Note

Confident evaluation of the character, grounded in overview and importance. Never loses sight of the question's focus.



Eduqas

Sticky Note

Astute point, well supported.







Eduqas

Sticky Note

Understanding of the character's views discussed, combined confidently with probing of the language.



Eduqas

Sticky Note

Developed discussion, shows understanding.



Eduqas

Sticky Note

Quite an original, sophisticated point.



Eduqas

Sticky Note

A confident and balanced conclusion.



Eduqas

Sticky Note

Perceptive and evaluative points, showing real understanding and critical knowledge of the play. Often original, confident and assured, with alternative interpretations and a sense of overview. Details are wide ranging and constantly integrated in discussion.  Appreciation of the writer's intentions, use of language and structure is maintained throughout.  AO1 - Band 5AO2 - Band 5AO4 - High35+5 = 40
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Silas Marner


You are advised to spend about 45 minutes on this question.


You should use the extract below and your knowledge of the whole novel to 
answer this question.


Write about the importance of money in Silas Marner and how George Eliot presents 
this at different points in the novel.


In your response you should:


• refer to the extract and the novel as a whole
• show your understanding of characters and events in the novel
• refer to the contexts of the novel [40]


2 2


This is the history of Silas Marner until the fifteenth year after he came to Raveloe. 
The livelong day he sat in his loom, his ear filled with its monotony, his eyes bent close 
down on the slow growth of sameness in the brownish web, his muscles moving with 
such even repetition that their pause seemed almost as much a constraint as the 
holding of his breath. But at night came his revelry: at night he closed his shutters, 
and made fast his doors, and drew out his gold. Long ago the heap of coins had 
become too large for the iron pot to hold them, and he had made for them two thick 
leather bags, which wasted no room in their resting place, but lent themselves flexibly 
to every corner. How the guineas shone as they came pouring out of the dark leather 
mouths! The silver bore no large proportion in amount to the gold, because the long 
pieces of linen which formed his chief work were always partly paid for in gold, and 
out of the silver he supplied his own bodily wants, choosing always the shillings and 
sixpences to spend in this way. He loved the guineas best, but he would not change 
the silver–the crowns and half-crowns that were his own earnings, begotten by his 
labour; he loved them all. He spread them out in heaps and bathed his hands in them; 
then he counted them and set them up in regular piles, and felt their rounded outline 
between his thumb and fingers, and thought fondly of the guineas that were only 
half-earned by the work in his loom, as if they had been unborn children–thought of 
the guineas that were coming slowly through the coming years, through all his life, 
which spread far away before him, the end quite hidden by countless days of weaving. 
No wonder his thoughts were still with his loom and his money when he made his 
journeys through the fields and the lanes to fetch and carry home his work, so that 
his steps never wandered to the hedge-banks and the lane-side in search of the once 
familiar herbs: these too belonged to the past, from which his life had shrunk away, 
like a rivulet that has sunk far down from the grassy fringe of its old breadth into a little 
shivering thread, that cuts a groove for itself in the barren sand.


But about the Christmas of that fifteenth year, a second great change came over 
Marner’s life, and his history became blent in a singular manner with the life of his 
neighbours.












Eduqas

Sticky Note

Perceptive, evaluative overview and focus. 



Eduqas

Sticky Note

Fully engaged, evaluative approach.



Eduqas

Sticky Note

Assured appreciation of language, meaning and effect.



Eduqas

Sticky Note

Precise terminology and assured reference to meaning. 



Eduqas

Sticky Note

Sustained appreciation of language and meaning with well-chosen direct reference.







Eduqas

Sticky Note

Critical understanding and direct reference across the text.



Eduqas

Sticky Note

Secure understanding of context.



Eduqas

Sticky Note

Assured understanding of context.



Eduqas

Sticky Note

Perceptive understanding and reference.



Eduqas

Sticky Note

Perceptive reference to meaning and effect.







Eduqas

Sticky Note

Assured understanding of context.



Eduqas

Sticky Note

Evaluative understanding. 



Eduqas

Sticky Note

Sensitive fully engaged approach with critical understanding.



Eduqas

Sticky Note

Sensitive, evaluative approach throughout.



Eduqas

Sticky Note

Sensitive, evaluative, fully engaged perceptive understanding using pertinent direct reference across the text. Analyses and appreciates language, meaning and effect. Assured understanding of contexts. AO1 Band 5AO2 Band 5AO3 Band 5Total: 38
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SECTION A (POST-1914 PROSE/DRAMA) 


GENERIC ASSESSMENT OBJECTIVES GRIDS 


Questions 0 1 to 1 0 


The following descriptions have been provided to indicate the way in which progression within the criteria is likely 
to occur. Each successive description assumes demonstration of achievements in lower bands. 


AO1 and AO2 are equally weighted in this question. 


This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and 
sentence structures (AO4). There is a separate assessment grid for AO4. 


Total marks 35+5 


Band AO1:1a+b, AO1:2 AO2 


5 


29-35
marks


Candidates: 


sustain focus on the task, including overview, 
convey ideas with consistent coherence and 
use an appropriate register; use a sensitive 
and evaluative approach to the task and 
analyse the extract and wider text critically; 
show a perceptive understanding of the extract 
and wider text, engaging fully, perhaps with 
some originality in their personal response; 
their responses include pertinent, direct 
references from across the extract and wider 
text, including quotations. 


Candidates: 


analyse and appreciate writers’ use of language, 
form and structure; make assured reference to 
meanings and effects exploring and evaluating 
the way meaning and ideas are conveyed 
through language structure and form; 
use precise subject terminology in an appropriate 
context. 


4 


22-28
marks


Candidates: 


sustain focus on the task, convey ideas with 
considerable coherence and use an 
appropriate register; use a thoughtful approach 
to the task; show a secure understanding of 
key aspects of the extract and wider text, with 
considerable engagement; support and justify 
their responses by well-chosen direct 
reference to the extract and wider text, 
including quotations. 


Candidates: 


discuss and increasingly analyse writers’ use of 
language, form and structure; make thoughtful 
reference to the meanings and effects of stylistic 
features used by the writer; use apt subject 
terminology. 


3 


15-21
marks


Candidates: 
focus on the task, convey ideas with general 
coherence and use a mostly appropriate 
register; use a straightforward approach to the 
task; show an understanding of key aspects of 
the extract and wider text, with engagement; 
support and justify their responses by 
appropriate direct reference to the extract and 
wider text, including quotations. 


Candidates: 
comment on and begin to analyse writers’ use of 
language, form and structure; make some 
reference to meanings and effects; use relevant 
subject terminology. 


2 


8-14
marks


Candidates: 


have some focus on the task, convey ideas 
with some coherence and sometimes use an 
appropriate register; use a limited approach to 
the task; show some understanding of key 
aspects of the extract and wider text, with 
some engagement; support and justify their 
responses by some direct reference to the 
extract and wider text, including some 
quotations. 


Candidates: 


recognise and make simple comments on writers’ 
use of language, form and structure; may make 
limited reference to meanings and effects; may 
use some relevant subject terminology. 


1 


1-7 marks


Candidates: 
have limited focus on the task, convey ideas 
with occasional coherence and may 
sometimes use an appropriate register; use a 
simple approach to the task; show a basic 
understanding of some key aspects of the 
extract and wider text, with a little engagement; 
may support and justify their responses by 
some general reference to the extract and 
wider text, perhaps including some quotations. 


Candidates: 
may make generalised comments on writers’ use 
of language, form and structure; may make basic 
reference to meanings and effects; may use 
some subject terminology but not always 
accurately. 


0 marks Nothing worthy of credit. Nothing worthy of credit. 
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SECTION A 
 


Lord of the Flies 
 
You are advised to spend about 45 minutes on this question. 
 


You should use the extract below and your knowledge of the whole novel to 
answer this question. 
 
Write about the relationship between Ralph and Jack and how it is presented at different 
points in the novel.  
 
In your response you should: 


• refer to the extract and the novel as a whole  


• show your understanding of characters and events in the novel  [40] 
 
5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use 
of vocabulary and sentence structures. 
 
This question assesses AO1, AO2 and AO4 (5 additional marks) 
 
Indicative Content 
 
Responses may include: 
 


AO1 


• An understanding of Ralph and Jack’s relationship as revealed in the extract and 
the rest of the novel 


• How the relationship changes throughout the novel, e.g. their close working 
relationship and respect for each other in the extract and how this deteriorates 
through the novel 


• Jack’s hurt at not being elected chief and how this rivalry for power affects their 
relationship 


• How the group fractures under the leadership of each boy and how the other 
characters are forced to take sides and how these other characters, e.g. Piggy 
and Simon affect Jack and Ralph’s relationship 


• The increasing violence and danger in the relationship 


AO2 


• Comments on Golding’s use of language to describe Jack and Ralph’s 
relationship in the extract and the wider novel 


• The effect of the language in the extract to describe the boys’ partnership and 
their shared sense of shame and embarrassment in the extract for not knowing 
how to light the fire 


• How the fall of civilisation on the island is presented through Jack and Ralph’s 
relationship 


• Turning points in the relationship throughout the novel 


• The contrasting views of the two boys and the resulting dynamics and tensions 
which develop in the relationship  


• How Piggy, Simon and the other boys impact on Ralph and Jack’s relationship 


 
This is not a checklist. Please reward valid alternatives.  


  


0 1 
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AO4  Performance Descriptors 
 


High performance 
 
4-5 marks  
 


In the context of the Level of Demand of the question, 
Learners spell and punctuate with consistent accuracy, and 
consistently use vocabulary and sentence structures to 
achieve effective control of meaning.  
 


Intermediate Performance 
 
2-3 marks  
 


In the context of the Level of Demand of the question, 
Learners spell and punctuate with considerable accuracy, and 
use a considerable range of vocabulary and sentence 
structures to achieve general control of meaning.  
 


Threshold Performance 
 
1 mark  
 


In the context of the Level of Demand of the question, 
Learners spell and punctuate with reasonable accuracy, and 
use a reasonable range of vocabulary and sentence 
structures; any errors do not hinder meaning in the response.  
 


0 marks  
 


Candidates do not reach the threshold performance outlined in 
the performance descriptor above. 
 


 
 
 
 
 
  












Eduqas

Sticky Note

Focused approach and understanding.



Eduqas

Sticky Note

Begins to analyse.  Some reference to meaning and effect.



Eduqas

Sticky Note

Focused engagement with appropriate direct reference.



Eduqas

Sticky Note

Shows understanding of contexts.



Eduqas

Sticky Note

Reference to language,  meaning and effect.







Eduqas

Sticky Note

Reference to meaning and effect.



Eduqas

Sticky Note

Shows understanding of context.



Eduqas

Sticky Note

Focused approach and understanding. Some appropriate references. Some reference to meaning and effect. Shows understanding of context. AO1 Band 3AO2 Band 3AO3 Band 3Total: 23












Eduqas

Sticky Note

A simple but valid focus on the question.



Eduqas

Sticky Note

Simple point with some support. 



Eduqas

Sticky Note

Some textual knowledge. Undeveloped.



Eduqas

Sticky Note

Basic reference.



Eduqas

Sticky Note

Misreading.



Eduqas

Sticky Note

Simple comments and limited discussion. Awareness of some of the events, though a narrow focus with some misreadings. Very under developed and brief.  Implicit or limited reference to presentation through language.AO1: Band 2AO2: Band 2AO4: Low10+2=12
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SECTION B (19th Century Prose)


Answer on one text only.


A Christmas Carol


You are advised to spend about 45 minutes on this question.


You should use the extract below and your knowledge of the whole novel to 
answer this question.


Write about some members of the Cratchit family and how they are important to the 
novel as a whole. 


In your response you should:


• refer to the extract and the novel as a whole
• show your understanding of characters and events in the novel
• refer to the contexts of the novel [40]


© WJEC CBAC Ltd.


2 1


The children drank the toast after her. It was the first of their proceedings which 
had no heartiness in it. Tiny Tim drank it last of all, but he didn’t care twopence for it. 
Scrooge was the ogre of the family. The mention of his name cast a dark shadow on 
the party, which was not dispelled for a full five minutes. 


After it had passed away they were ten times merrier than before, from the mere 
relief of Scrooge the Baleful being done with. Bob Cratchit told them how he had 
a situation in his eye for Master Peter, which would bring in, if obtained, full five-
and-sixpence weekly. The two young Cratchits laughed tremendously at the idea of 
Peter’s being a man of business; and Peter himself looked thoughtfully at the fire from 
between his collars, as if he were deliberating what particular investments he should 
favour when he came into the receipt of that bewildering income. Martha, who was a 
poor apprentice at a milliner’s, then told them what kind of work she had to do, and 
how many hours she worked at a stretch, and how she meant to lie a-bed tomorrow 
morning for a good long rest; tomorrow being a holiday she passed at home. Also how 
she had seen a countess and a lord some days before, and how the lord “was much 
about as tall as Peter”; at which Peter pulled up his collars so high that you couldn’t 
have seen his head if you had been there. All this time the chestnuts and the jug went 
round and round; and by and by they had a song, about a lost child travelling in the 
snow, from Tiny Tim, who had a plaintive little voice, and sang it very well indeed.


There was nothing of high mark in this. They were not a handsome family; they 
were not well dressed; their shoes were far from being waterproof; their clothes were 
scanty; and Peter might have known, and very likely did, the inside of a pawnbroker’s. 
But they were happy, grateful, pleased with one another, and contented with the time; 
and when they faded, and looked happier yet in the bright sprinklings of the Spirit’s 
torch at parting, Scrooge had his eye upon them, and especially on Tiny Tim, until 
the last.
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War of the Worlds


You are advised to spend about 45 minutes on this question.


You should use the extract below and your knowledge of the whole novel to 
answer this question.


Write about some of the ways people react to the Martian invasion. How are these 
reactions presented at different points in the novel?


In your response you should:


• refer to the extract and the novel as a whole
• show your understanding of characters and events in the novel
• refer to the contexts of the novel [40]


2 3


The arrival of a second fighting-machine drove us from our peephole into the 
scullery, for we feared that from his elevation the Martian might see down upon us 
behind our barrier. At a later date we began to feel less in danger of their eyes, for 
to an eye in the dazzle of the sunlight outside our refuge must have been blank 
blackness, but at first the slightest suggestion of approach drove us into the scullery 
in heart-throbbing retreat. Yet terrible as was the danger we incurred, the attraction 
of peeping was for both of us irresistible. And I recall now with a sort of wonder that, 
in spite of the infinite danger in which we were between starvation and a still more 
terrible death, we could yet struggle bitterly for that horrible privilege of sight. We 
would race across the kitchen in a grotesque way between eagerness and the dread 
of making a noise, and strike each other, and thrust and kick, within a few inches of 
exposure. 


The fact is that we had absolutely incompatible dispositions and habits of thought 
and action, and our danger and isolation only accentuated the incompatibility. At 
Halliford I had already come to hate the curate’s trick of helpless exclamation, his 
stupid rigidity of mind. His endless muttering monologue vitiated every effort I made 
to think out a line of action, and drove me at times, thus pent up and intensified, 
almost to the verge of craziness. He was as lacking in restraint as a silly woman. He 
would weep for hours together, and I verily believe that to the very end this spoiled 
child of life thought his weak tears in some way efficacious. And I would sit in the 
darkness unable to keep my mind off him by reason of his importunities. He ate more 
than I did, and it was in vain I pointed out that our only chance of life was to stop in the 
house until the Martians had done with their pit, that in that long patience a time might 
presently come when we should need food. He ate and drank impulsively in heavy 
meals at long intervals. He slept little. 


As the days wore on, his utter carelessness of any consideration so intensified 
our distress and danger that I had, much as I loathed doing it, to resort to threats, and 
at last to blows. That brought him to reason for a time. But he was one of those weak 
creatures, void of pride, timorous, anaemic, hateful souls, full of shifty cunning, who 
face neither God nor man, who face not even themselves.






































Eduqas

Sticky Note

Immediate focus and some overview.



Eduqas

Sticky Note

Lacks a bit of focus and development here, but shows understanding of the events around the characters' first meeting.



Eduqas

Sticky Note

Some evaluation.



Eduqas

Sticky Note

Supports discussion.



Eduqas

Sticky Note

Understanding and apt discussion of events and characters.



Eduqas

Sticky Note

Develops the point.



Eduqas

Sticky Note

Apt point, supported by textual reference.



Eduqas

Sticky Note

Explores language.







Eduqas

Sticky Note

Extract, widened out into a developing overview of the wider novel.



Eduqas

Sticky Note

Selection and probing of language.



Eduqas

Sticky Note

Develops and reinforces the point.



Eduqas

Sticky Note

Textual reference.



Eduqas

Sticky Note

Sense of structure.



Eduqas

Sticky Note

Some evaluation.



Eduqas

Sticky Note

References support and backs up the discussion.



Eduqas

Sticky Note

Explores events to sustain discussion.







Eduqas

Sticky Note

Perhaps loses a bit of focus right at the end.



Eduqas

Sticky Note

A sustained discussion. The candidate shows secure understanding through a wide range of details and references from across the text.  The candidate begins to evaluate and there is some overview. Additionally, there are some focused and thoughtful sections that probe and discuss language and its effects.AO1: Band 4AO2: Band 4AO4: High25+4=29

























Eduqas

Sticky Note

Thoughtful approach and engaged focus. 



Eduqas

Sticky Note

Thoughtful selection and reference to meaning.



Eduqas

Sticky Note

Secure  and thoughtful reference to meaning and effect.



Eduqas

Sticky Note

Engaged, secure understanding and well-chosen textual support.







Eduqas

Sticky Note

Secure and sustained well-chosen textual reference with thoughtful reference to meaning and effect.



Eduqas

Sticky Note

Secure understanding of context.



Eduqas

Sticky Note

Sustained thoughtful well-chosen textual reference.







Eduqas

Sticky Note

Secure, sustained thoughtful reference to meaning.



Eduqas

Sticky Note

Apt terminology and thoughtful reference to meaning.



Eduqas

Sticky Note

Thoughtful secure understanding of context.







Eduqas

Sticky Note

Thoughtful reference to meaning. 



Eduqas

Sticky Note

Sustained, engaged thoughtful discussion.



Eduqas

Sticky Note

Thoughtful, secure engagement and well-chosen textual support. Thoughtful reference to meaning and effect. Secure understanding of context.AO1 Band 4AO2 Band 4AO3 Band 4Total: 29
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Eduqas

Sticky Note

Places extract and there is some understanding shown.



Eduqas

Sticky Note

Point and support.



Eduqas

Sticky Note

Develops the point.



Eduqas

Sticky Note

Attempts language focus. Some success.



Eduqas

Sticky Note

Brings the discussion back to the extract and characters.



Eduqas

Sticky Note

Valid discussion, but needs to be tied more firmly to the text.  No assessment of AO3 (Context) in Section A.







Eduqas

Sticky Note

Sustains discussion by widening out to other characters.



Eduqas

Sticky Note

Apt support.



Eduqas

Sticky Note

Secure understanding here.



Eduqas

Sticky Note

Understanding of the character's motives, tied to the focus of the question.



Eduqas

Sticky Note

Reference provides support, gives a sense of overview and points to structure.



Eduqas

Sticky Note

A little limited, but valid point/textual reference.







Eduqas

Sticky Note

Good. Could be developed.



Eduqas

Sticky Note

Discussion is sustained, with textual references supporting. Points are sometimes a little underdeveloped, especially in the first section, which also gets a little distracted by unnecessary context. However, generally there is sound knowledge of the text and some analysis of language and writer's techniques.AO1: Band 4AO2: Band 4AO4: High24+4 = 28












Eduqas

Sticky Note

Some focus on task and understanding.



Eduqas

Sticky Note

Some simple comments on meaning and effect.



Eduqas

Sticky Note

Some focus on task and simple comments on meaning. AO1 Band 2AO2 Band 2Total: 5



Eduqas

Sticky Note

Some focus and reference to text.



Eduqas

Sticky Note

Some simple comments on meaning and effect.



Eduqas

Sticky Note

Some simple comparison.



Eduqas

Sticky Note

Some textual reference and limited reference to meaning.



Eduqas

Sticky Note

Some focus on task and understanding of texts. Limited reference to meaning. AO1 Band 2AO2 Band 2Comparison is general.Total: 10
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SECTION A (POST-1914 PROSE/DRAMA) 


GENERIC ASSESSMENT OBJECTIVES GRIDS 


Questions 0 1 to 1 0 


The following descriptions have been provided to indicate the way in which progression within the criteria is likely 
to occur. Each successive description assumes demonstration of achievements in lower bands. 


AO1 and AO2 are equally weighted in this question. 


This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and 
sentence structures (AO4). There is a separate assessment grid for AO4. 


Total marks 35+5 


Band AO1:1a+b, AO1:2 AO2 


5 


29-35
marks


Candidates: 


sustain focus on the task, including overview, 
convey ideas with consistent coherence and 
use an appropriate register; use a sensitive 
and evaluative approach to the task and 
analyse the extract and wider text critically; 
show a perceptive understanding of the extract 
and wider text, engaging fully, perhaps with 
some originality in their personal response; 
their responses include pertinent, direct 
references from across the extract and wider 
text, including quotations. 


Candidates: 


analyse and appreciate writers’ use of language, 
form and structure; make assured reference to 
meanings and effects exploring and evaluating 
the way meaning and ideas are conveyed 
through language structure and form; 
use precise subject terminology in an appropriate 
context. 


4 


22-28
marks


Candidates: 


sustain focus on the task, convey ideas with 
considerable coherence and use an 
appropriate register; use a thoughtful approach 
to the task; show a secure understanding of 
key aspects of the extract and wider text, with 
considerable engagement; support and justify 
their responses by well-chosen direct 
reference to the extract and wider text, 
including quotations. 


Candidates: 


discuss and increasingly analyse writers’ use of 
language, form and structure; make thoughtful 
reference to the meanings and effects of stylistic 
features used by the writer; use apt subject 
terminology. 


3 


15-21
marks


Candidates: 
focus on the task, convey ideas with general 
coherence and use a mostly appropriate 
register; use a straightforward approach to the 
task; show an understanding of key aspects of 
the extract and wider text, with engagement; 
support and justify their responses by 
appropriate direct reference to the extract and 
wider text, including quotations. 


Candidates: 
comment on and begin to analyse writers’ use of 
language, form and structure; make some 
reference to meanings and effects; use relevant 
subject terminology. 


2 


8-14
marks


Candidates: 


have some focus on the task, convey ideas 
with some coherence and sometimes use an 
appropriate register; use a limited approach to 
the task; show some understanding of key 
aspects of the extract and wider text, with 
some engagement; support and justify their 
responses by some direct reference to the 
extract and wider text, including some 
quotations. 


Candidates: 


recognise and make simple comments on writers’ 
use of language, form and structure; may make 
limited reference to meanings and effects; may 
use some relevant subject terminology. 


1 


1-7 marks


Candidates: 
have limited focus on the task, convey ideas 
with occasional coherence and may 
sometimes use an appropriate register; use a 
simple approach to the task; show a basic 
understanding of some key aspects of the 
extract and wider text, with a little engagement; 
may support and justify their responses by 
some general reference to the extract and 
wider text, perhaps including some quotations. 


Candidates: 
may make generalised comments on writers’ use 
of language, form and structure; may make basic 
reference to meanings and effects; may use 
some subject terminology but not always 
accurately. 


0 marks Nothing worthy of credit. Nothing worthy of credit. 
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The Woman in Black  


You are advised to spend about 45 minutes on this question. 


You should use the extract below and your knowledge of the whole novel to 
answer this question. 


Write about some of the places and locations described in The Woman in Black. How 
are they important to the novel as a whole? 


In your response you should: 


• refer to the extract and the novel as a whole


• show your understanding of characters and events in the novel [40] 


5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use 
of vocabulary and sentence structures. 


This question assesses AO1, AO2 and AO4 (5 additional marks) 


Indicative Content 


Responses may include: 


AO1 


• An understanding of the presentation of Nine Lives Causeway in the extract and
reference to its importance in other parts of the novel


• Reference to some of the other places and settings in the novel and an
understanding of their presentation and importance e.g. Monk Piece, Crythin
Gifford, Eel Marsh House, the graveyard, the ruined monastery, etc.


• The effect some of these settings have on Kipps in the extract and at other parts
of the novel


• References to the geographical setting of Crythin Gifford and how this
contributes to the overall sense of loneliness and isolation


AO2 


• Comments on Hill’s use of language to present the places and settings in the
extract and in the novel


• Contrasts between the atmospheres of some of the places and locations in the
novel


• Hill’s use of sound and colour imagery in describing some of the places and
locations and how this adds to the suspense of the novel


• How the weather affects the places and locations and how this is used to create
pathetic fallacy


• The use of first person and its effects in the extract and the rest of the novel


• The role of places and locations in the structure of the novel


• How the places and locations contribute to the Gothic Horror genre of the novel


This is not a checklist. Please reward valid alternatives. 


0 4 
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AO4  Performance Descriptors 
 


High performance 
 
4-5 marks  
 


In the context of the Level of Demand of the question, 
Learners spell and punctuate with consistent accuracy, and 
consistently use vocabulary and sentence structures to 
achieve effective control of meaning.  
 


Intermediate Performance 
 
2-3 marks  
 


In the context of the Level of Demand of the question, 
Learners spell and punctuate with considerable accuracy, and 
use a considerable range of vocabulary and sentence 
structures to achieve general control of meaning.  
 


Threshold Performance 
 
1 mark  
 


In the context of the Level of Demand of the question, 
Learners spell and punctuate with reasonable accuracy, and 
use a reasonable range of vocabulary and sentence 
structures; any errors do not hinder meaning in the response.  
 


0 marks  
 


Candidates do not reach the threshold performance outlined in 
the performance descriptor above. 
 


 
 
 
 
 
  












Eduqas

Sticky Note

Focus on character and assured overview.



Eduqas

Sticky Note

Makes a valid point, well supported and integrates with AO2 language discussion.



Eduqas

Sticky Note

Point and support.



Eduqas

Sticky Note

Valid discussion of writer's techniques.



Eduqas

Sticky Note

Similar technique. Point, evidence and comment on language. 







Eduqas

Sticky Note

Wider reference.



Eduqas

Sticky Note

Sustains discussion.



Eduqas

Sticky Note

Valid comment. Could develop.



Eduqas

Sticky Note

Apt references and comment.



Eduqas

Sticky Note

Valid. Could support.







Eduqas

Sticky Note

Understanding of character, backed up with textual support.



Eduqas

Sticky Note

Understanding shown.



Eduqas

Sticky Note

Apt reference.







Eduqas

Sticky Note

Sustained focus on the task.  Thoughtful comments on character, with relevant references and details taken from across the text. Secure understanding.  Has a focus on AO2 and uses the extract well to analyse language and techniques.  AO1 - Band 4AO2 - Band 4AO4 - High26+4 = 30












Eduqas

Sticky Note

Immediate focus and discussion of the set question.



Eduqas

Sticky Note

Valid point. Supported by textual detail.



Eduqas

Sticky Note

Apt point.



Eduqas

Sticky Note

Supports.



Eduqas

Sticky Note

Some development of the point and reference to language.



Eduqas

Sticky Note

Some overview and evaluation.



Eduqas

Sticky Note

Reference to writer's technique.



Eduqas

Sticky Note

Simple, but valid, overview.







Eduqas

Sticky Note

Apt. Shows understanding of the character and references implicitly the wider text.



Eduqas

Sticky Note

Reference supports.



Eduqas

Sticky Note

Valid. Could develop.



Eduqas

Sticky Note

Wider reference.



Eduqas

Sticky Note

It's focused discussion and valid in the context of the extract, but could be developed.







Eduqas

Sticky Note

Sustains the response by widening discussion out.



Eduqas

Sticky Note

Selects.



Eduqas

Sticky Note

Subtext.



Eduqas

Sticky Note

Perhaps slightly overblown language analysis, but valid.



Eduqas

Sticky Note

Engaged.



Eduqas

Sticky Note

References Priestley's intentions by discussing class within the focus of the theme.



Eduqas

Sticky Note

Reference supports.







Eduqas

Sticky Note

Apt point.



Eduqas

Sticky Note

A sustained discussion. Developed in places and begins to evaluate and provide some overview.  References the wider text by using the extract as a springboard into further points.  Some thoughtful references to Priestley's intentions.AO1: Band 4AO2: Band 4AO4: Intermediate24+3 = 27












Eduqas

Sticky Note

Focus and engaged approach.



Eduqas

Sticky Note

Perceptive understanding and assured reference to text.



Eduqas

Sticky Note

Sustained engagement and pertinent reference.



Eduqas

Sticky Note

Assured, evaluative approach and understanding of context.



Eduqas

Sticky Note

Assured reference to meaning and effect.







Eduqas

Sticky Note

Appreciates language meaning and effect. 



Eduqas

Sticky Note

Assured understanding of contexts. 



Eduqas

Sticky Note

Sensitive and evaluative approach with pertinent references across the text.



Eduqas

Sticky Note

Assured, evaluative reference to meaning.







Eduqas

Sticky Note

Perceptive evaluation of meaning and effect.



Eduqas

Sticky Note

Sustained, full engagement and direct reference.



Eduqas

Sticky Note

Perceptive reference to meaning. 



Eduqas

Sticky Note

Assured understanding of context. 



Eduqas

Sticky Note

Sensitive and thoughtful approach, full engagement and pertinent direct references across the text. Shows an assured understanding of context. AO1 Band 5AO2 Band 5AO3 Band 5 Total: 40












Eduqas

Sticky Note

Straightforward focus on the question, but also the beginnings of discussion on the writer's intent. 



Eduqas

Sticky Note

Engaged discussion.



Eduqas

Sticky Note

Selects.



Eduqas

Sticky Note

Straightforward selection and comment, but maintains the focus on the theme of responsibility. 







Eduqas

Sticky Note

Some inference here.



Eduqas

Sticky Note

Quite a long quote.  Lacks some precision.



Eduqas

Sticky Note

Some understanding.



Eduqas

Sticky Note

Some wider reference.



Eduqas

Sticky Note

Sense of understanding of the difference in character at the end of the play. Implicit discussion of Priestley's intent.



Eduqas

Sticky Note

Straightforward discussion, with clear but undeveloped points.  References are relevant but sometimes lack precision and the candidate relies heavily on the extract (lacks some range and depth in referencing the wider text). Some discussion of meaning and the writer's use of form.AO1 - Band 3AO2 - Band 3AO4 - Mid 18+3 = 21 
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SECTION C (UNSEEN POETRY) 


Generic Assessment Objectives Grid 


Question 3 1 


The following descriptions have been provided to indicate the way in which progression 
within the criteria is likely to occur. Each successive description assumes demonstration of 
achievements in lower bands. 


AO1 and AO2 are equally weighted in this question. 
Total 15 marks 


Band AO1:1 a+b, AO1:2 AO2 


5 


13-15


marks


Candidates: 


sustain focus on the task, including overview, 
convey ideas with consistent coherence and 
use an appropriate register; use a sensitive 
and evaluative approach to the task and 
analyse the text critically; show a perceptive 
understanding of the text, engaging fully, 
perhaps with some originality in their personal 
response; their responses include pertinent 
direct references from across the text, 
including quotations. 


Candidates: 


analyse and appreciate writers’ use of 
language, form and structure; make assured 
reference to meanings and effects exploring 
and evaluating the way meaning and ideas are 
conveyed through language structure and form; 
use precise subject terminology in an 
appropriate context. 


4 


10-12
marks


Candidates: 


sustain focus on the task, convey ideas with 
coherence and use an appropriate register; 
use a thoughtful approach to the task; show a 
secure understanding of key aspects of the 
text, with considerable engagement; support 
and justify their responses by well-chosen 
direct reference to the text, including 
quotations. 


Candidates: 


discuss and increasingly analyse writers’ use 
of language, form and structure; make 
thoughtful reference to the meanings and 
effects of stylistic features used by the writer; 
use apt subject terminology. 


3 


7-9 marks


Candidates: 
focus on the task, convey ideas with general 
coherence and use a mostly appropriate 
register; use a straightforward approach to the 
task; show an understanding of key aspects of 
the text, with engagement; support and justify 
their responses by appropriate direct reference 
to the text, including quotations. 


Candidates: 
comment on and begin to evaluate writers’ use 
of language, form and structure; make some 
reference to meanings and effects; use 
relevant subject terminology. 


2 


4-6 marks


Candidates: 


have some focus on the task, convey ideas 
with some coherence and sometimes use an 
appropriate register; use a limited approach to 
the task; show some understanding of key 
aspects of the text, with some engagement; 
support and justify their responses by some 
direct reference to the text, including some 
quotations. 


Candidates: 


recognise and make simple comments on 
writers’ use of language, form and structure; 
may make limited reference to meanings and 
effects; may use some relevant subject 
terminology. 


1 


1-3 marks


Candidates: 


have limited focus on the task, convey ideas 
with occasional coherence and may 
sometimes use an appropriate register; use a 
simple approach to the task; show a basic 
understanding of some key aspects of the text, 
with a little engagement; may support and 
justify their responses by some general 
reference to the text, perhaps including some 
quotations. 


Candidates: 


may make generalised comments on writers’ 
use of language, form and structure; make 
basic reference to meanings and effects; may 
use some subject terminology but not always 
accurately or appropriately. 


0 
marks 


Nothing worthy of credit. Nothing worthy of credit. 
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SECTION C (UNSEEN POETRY) 
 


You are advised to spend about 20 minutes on 3.1 and about 40 minutes on 3.2. 
 
Read the two poems, Yesterday by Patricia Pogson and Those Winter Sundays by Robert Hayden. Both 
poems describe the relationship between a parent and a child.  


 
Write about the poem Yesterday by Patricia Pogson, and its effect on you. [15] 
 
You may wish to consider: 


• what the poem is about and how it is organised 


• the ideas the poet may have wanted us to think about 


• the poet’s choice of words, phrases and images and the effects they create 


• how you respond to the poem 
 
This question assesses AO1 and AO2. 
 
Indicative content 
 
Responses may include: 
 


AO1 


• An understanding of the key aspects of the mother’s memories of her child and their 
changing relationship 


• The descriptions of the child and her mother’s feelings about them 


• The references to change and passing of time 


• The mother’s feelings about her current role in their relationship 


AO2 


• Comments on Pogson’s use of language to describe the relationship of the mother 
and child and the effects of the mother as first person narrator 


• The imagery used to describe the child’s appearance and character 


• The reflective and nostalgic tone used to present their relationship 


• The way the mother’s thoughts move from the past into the future and return to the 
present and how the poem’s structure presents this passage of time 
‘Yesterday’/‘Now’/‘In time’/‘Until then’ 


• The mother’s references to the increasing distance in their relationship ‘and turn 
away with my work unhindered by your eager face’ 


• The effect of key words and phrases to present the mother’s feelings about her 
child, such as a ’marvelled’ ‘perfect’ ‘grace’ ‘imperfect love’  


 
This is not a checklist. Please reward valid alternatives. 


  


3 1 
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SECTION C (UNSEEN POETRY) 
 


Generic Assessment Objectives Grid 
 


Question 3 2  


 
The following descriptions have been provided to indicate the way in which progression within the 
criteria is likely to occur. Each successive description assumes demonstration of achievements in 
lower bands. 
 
AO1 and AO2 are equally weighted in this question. 
 


Total 25 marks 
 


Band AO1:1 a+b, AO1:2 AO2 


5 
 


21-25 
marks 


Comparison is critical, illuminating and sustained across AO1 and AO2. There will be a wide ranging discussion 
of the similarities and/or differences between the poems. 


Candidates: 
sustain focus on the task, including overview, 
convey ideas with consistent coherence and use an 
appropriate register; use a sensitive and evaluative 
approach to the task and analyse the texts critically; 
show a perceptive understanding of the texts, 
engaging fully, perhaps with some originality in their 
personal response; their responses include 
pertinent, direct references from across the texts, 
including quotations. 


Candidates: 
analyse and appreciate writers’ use of language, 
form and structure; make assured reference to 
meanings and effects exploring and evaluating the 
way meaning and ideas are conveyed through 
language structure and form; use precise subject 
terminology in an appropriate context. 


4 
 


16-20 
marks 


Comparison is focussed, coherent and sustained across AO1 and AO2. There will be a clear discussion of the 
similarities and/or differences between the poems. 


Candidates: 
sustain focus on the task, convey ideas with 
coherence and use an appropriate register; use a 
thoughtful approach to the task; show a secure 
understanding of key aspects of the texts, with 
considerable engagement; support and justify their 
responses by well-chosen direct reference to the 
texts, including quotations. 


Candidates: 
discuss and increasingly analyse writers’ use of 
language, form and structure; make thoughtful 
reference to the meanings and effects of stylistic 
features used by the writer; use apt subject 
terminology. 


3 
 


11-15 
marks 


Comparison is focussed across AO1 and AO2 with some valid discussion of the similarities and/or differences 
between the poems. 


Candidates: 
focus on the task, convey ideas with general 
coherence and use a mostly appropriate register; 
use a straightforward approach to the task; show 
an understanding of key aspects of the texts, with 
engagement; support and justify their responses 
by appropriate direct reference to the texts, 
including quotations. 


Candidates: 
comment on and begin to evaluate writers’ use of 
language, form and structure; make some 
reference to meanings and effects; use relevant 
subject terminology. 


2 
 


6-10 marks 


Comparison is general with some discussion of the obvious similarities and/or differences between the 
poems. 


Candidates: 
have some focus on the task, convey ideas with 
some coherence and sometimes use an 
appropriate register; use a limited approach to the 
task; show some understanding of key aspects of 
the texts, with some engagement; support and 
justify their responses by some direct reference to 
the texts, including some quotations. 


Candidates: 
recognise and make simple comments on writers’ 
use of language, form and structure; may make 
limited reference to meanings and effects; may use 
some relevant subject terminology. 


1 
 


1-5 marks 


Comparison is very limited. There may be a basic awareness of the obvious similarities and/or 
differences between the poems. 


Candidates: 
have limited focus on the task, convey ideas with 
occasional coherence and may sometimes use an 
appropriate register; use a simple approach to the 
task; show a basic understanding of some key 
aspects of the texts, with a little engagement; may 
support and justify their responses by some 
general reference to the texts, perhaps including 
some quotations. 


Candidates: 
may make generalised comments on writers’ use of 
language, form and structure; make basic reference 
to meanings and effects; may use some subject 
terminology but not always accurately or 
appropriately. 


0 marks Nothing worthy of credit. Nothing worthy of credit. 
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Now compare Those Winter Sundays by Robert Hayden, and Yesterday by Patricia 
Pogson. [25] 
 
You should compare: 


• what the poems are about and how they are organised  


• the ideas the poets may have wanted us to think about 


• the poets’ choice of words, phrases and images and the effects they create 


• how you respond to the poems 
 
This question assesses AO1 and AO2. 
 
Indicative content 
 
Responses may include: 
 


AO1 


• Reference to how both poems present aspects of the narrators’ memories of 
their parent/ child relationship and how their attitudes have changed over time 


• The descriptions of the father in Those Winter Sundays and the child in 
Yesterday and the impressions created of them 


• Comments on the contrasting mood and atmosphere in Those Winter Sundays 
‘chronic angers of the house’/‘blueblack cold’ with perhaps the warmth evoked 
by the mother’s memories in Yesterday 


• Comments on the implied reference to other family members/siblings ‘no-one 
ever thanked him’, contrasting with the single perspective of the mother in 
Yesterday 


• Comments on the contrasting effects of a more detailed sense of place and time 
in Those Winter Sundays  


• An understanding or comment on the ideas posed at the end of the poem ’what 
did I know of love’s austere and lonely offices’?/‘will focus my imperfect love’ 
which may suggest a change in the narrator’s perspective of their parent/child 
relationships  


AO2 


• How Hayden uses language to achieve specific effects and how this is 
compared to Pogson’s use of language in Yesterday 


• Links between the references to the polished shoes to symbolise the love/care of 
both parents 


• The use of the first person to reveal the poet’s thoughts and feelings about their 
memories and changing relationships in both poems, but from the parent’s 
perspective in Yesterday and the child’s in Those Winter Sundays 


• The use of physical details to describe both the father in Those Winter Sundays, 
‘cracked hands that ached’ and the child in Yesterday ‘a tiny foot’ /’ feet strong 
and determined’ 


• References to structural features to present time and the passing of time in both 
poems  


 
This is not a checklist. Please reward valid alternatives. 
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Eduqas

Sticky Note

Straightforward focus and direct reference.



Eduqas

Sticky Note

Some reference to meaning and effect.







Eduqas

Sticky Note

Straightforward approach with appropriate reference. 



Eduqas

Sticky Note

Focus and direct reference.



Eduqas

Sticky Note

Begins to analyse and make reference to meaning and effect. 







Eduqas

Sticky Note

Focused engagement and appropriate reference.



Eduqas

Sticky Note

Show understanding of context.







Eduqas

Sticky Note

Engaged, focused approach.



Eduqas

Sticky Note

Focused approach with some appropriate key references - lacks range. Begins to make reference to meaning and effect. Shows understanding of context. AO1 Band 3AO2 Band 3AO3 Band 3 Total: 20 












Turn over.(C720U20-1)
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The Woman in Black  


You are advised to spend about 45 minutes on this question.


You should use the extract below and your knowledge of the whole novel to 
answer this question.


Write about some of the places and locations described in The Woman in Black. How 
are they important to the novel as a whole? 


In your response you should:   


• refer to the extract and the novel as a whole
• show your understanding of characters and events in the novel [40]


5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use 
of vocabulary and sentence structures.


0 4


The only sounds I could hear above the trotting of the pony’s hooves, the rumble of 
the wheels and the creak of the cart, were sudden, harsh, weird cries from birds near 
and far. We had travelled perhaps three miles, and passed no farm or cottage, no kind 
of dwelling house at all, all was emptiness. Then, the hedgerows petered out, and we 
seemed to be driving towards the very edge of the world. Ahead, the water gleamed 
like metal and I began to make out a track, rather like the line left by the wake of a boat, 
that ran across it. As we drew nearer, I saw that the water was lying only shallowly over 
the rippling sand on either side of us, and that the line was in fact a narrow track leading 
directly ahead, as if into the estuary itself. As we slipped on to it, I realized that this must 
be the Nine Lives Causeway – this and nothing more – and saw how, when the tide 
came in, it would quickly be quite submerged and untraceable.


At first the pony and then the trap met the sandy path, the smart noise we had 
been making ceased, and we went on almost in silence save for a hissing, silky sort of 
sound. Here and there were clumps of reeds, bleached bone-pale, and now and again 
the faintest of winds caused them to rattle dryly. The sun at our backs reflected in the 
water all around so that everything shone and glistened like the surface of a mirror, 
and the sky had taken on a faint pinkish tinge at the edges, and this in turn became 
reflected in the marsh and the water. Then, as it was so bright that it hurt my eyes to go 
on staring at it, I looked up ahead and saw, as if rising out of the water itself, a tall, gaunt 
house of grey stone with a slate roof, that now gleamed steelily in the light. It stood 
like some lighthouse or beacon or Martello tower, facing the whole, wide expanse of 
marsh and estuary, the most astonishingly situated house I had ever seen or could ever 
conceivably have imagined, isolated, un compromising but also, I thought, handsome. 
As we neared it, I saw the land on which it stood was raised up a little, surrounding it on 
every side for perhaps three or four hundred yards, of plain, salt-bleached grass, and 
then gravel. This little island extended in a southerly direction across an area of scrub 
and field towards what looked like the fragmentary ruins of some old church or chapel. 


There was a rough scraping, as the cart came onto the stones, and then pulled up. 
We had arrived at Eel Marsh House.

























Eduqas

Sticky Note

Thoughtful, evaluative focus.



Eduqas

Sticky Note

Perceptive approach with well-chosen reference.



Eduqas

Sticky Note

Shows secure understanding of contexts.







Eduqas

Sticky Note

Assured understanding of contexts.



Eduqas

Sticky Note

Sensitive and perceptive understanding. Pertinent direct references across the text. 



Eduqas

Sticky Note

Evaluative approach.



Eduqas

Sticky Note

Assured reference to meaning and effect.







Eduqas

Sticky Note

Pertinent direct reference. Assured and evaluative reference to meaning.Shows assured understanding of context.



Eduqas

Sticky Note

Assured understanding of contexts.



Eduqas

Sticky Note

Assured and evaluative reference to language, meaning and effects.



Eduqas

Sticky Note

Assured reference to meaning and effects.







Eduqas

Sticky Note

Analyses and appreciates language meaning and effects.



Eduqas

Sticky Note

Critical understanding and reference across the text.



Eduqas

Sticky Note

Assured understanding of contexts. 



Eduqas

Sticky Note

Sensitive and evaluative approach with pertinent direct references across the text. Analyses and appreciates language, with evaluative reference to meaning and effects. Shows assured understanding of contexts. AO1 Band 5AO2 Band 5 AO3 Band 5Total: 35
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SECTION B (19TH CENTURY PROSE) 


GENERIC ASSESSMENT OBJECTIVES GRID 


Questions 2 1 to 2 6 


The following descriptions have been provided to indicate the way in which progression within the criteria is likely to occur. Each successive description assumes demonstration of 
achievements in lower bands. 


AO1, AO2 and AO3 are equally weighted in this question. 
Total marks 40 


Band AO1:1a+b, AO1:2 AO2 AO3 


5 


33-40
marks


Candidates: 
sustain focus on the task, including overview, convey ideas with consistent 
coherence and use an appropriate register; use a sensitive and evaluative 
approach to the task and analyse the extract and wider text critically; show a 
perceptive understanding of the extract and wider text, engaging fully, perhaps 
with some originality in their personal response; their responses include 
pertinent, direct references from across the extract and wider text, including 
quotations. 


Candidates: 
analyse and appreciate writers’ use of language, form and 
structure; make assured reference to meanings and effects 
exploring and evaluating the way meaning and ideas are 
conveyed through language structure and form; use precise 
subject terminology in an appropriate context. 


Candidates: 
show an assured understanding of the relationships 
between texts and the contexts in which they were 
written, including, where relevant, those of period, 
location, social structures and literary contexts such as 
genre, and the contexts in which texts are engaged with 
by different audiences. 


4 


25-32
marks


Candidates: 
sustain focus on the task, convey ideas with considerable coherence and use 
an appropriate register; use a thoughtful approach to the task; show a secure 
understanding of key aspects of the extract and wider text, with considerable 
engagement; support and justify their responses by well-chosen direct 
reference to the extract and wider text, including quotations. 


Candidates: 
discuss and increasingly analyse writers’ use of language, 
form and structure; make thoughtful reference to the meanings 
and effects of stylistic features used by the writer; use apt 
subject terminology. 


Candidates: 
show a secure understanding of the relationships 
between texts and the contexts in which they were 
written, including, where relevant, those of period, 
location, social structures and literary contexts such as 
genre, and the contexts in which texts are engaged with 
by different audiences. 


3 


17-24
marks


Candidates: 
focus on the task, convey ideas with general coherence and use a mostly 
appropriate register; use a straightforward approach to the task; show an 
understanding of key aspects of the extract and wider text, with engagement; 
support and justify their responses by appropriate direct reference to the extract 
and wider text, including quotations. 


Candidates: 
comment on and begin to analyse writers’ use of language, 
form and structure; make some reference to meanings and 
effects; use relevant subject terminology. 


Candidates: 
show an understanding of the relationships between 
texts and the contexts in which they were written, 
including, where relevant, those of period, location, 
social structures and literary contexts such as genre, 
and the contexts in which texts are engaged with by 
different audiences. 


2 


9-16
marks


Candidates: 
have some focus on the task, convey ideas with some coherence and 
sometimes use an appropriate register; use a limited approach to the task; 
show some understanding of key aspects of the extract and wider text, with 
some engagement; support and justify their responses by some direct 
reference to the extract and wider text, including some quotations. 


Candidates: 
recognise and make simple comments on writers’ use of 
language, form and structure; may make limited reference to 
meanings and effects; may use some relevant subject 
terminology. 


Candidates: 
show some understanding of the relationships between 
texts and the contexts in which they were written, 
including, where relevant, those of period, location, 
social structures and literary contexts such as genre, 
and the contexts in which texts are engaged with by 
different audiences. 


1 


1-8
marks 


Candidates: 
have limited focus on the task, convey ideas with occasional coherence and 
may sometimes use an appropriate register; use a simple approach to the task; 
show a basic understanding of some key aspects of the extract and wider text, 
with a little engagement; may support and justify their responses by some 
general reference to the extract and wider text, perhaps including some 
quotations. 


Candidates: 
may make generalised comments on writers’ use of language, 
form and structure; may make basic reference to meanings 
and effects; 
may use some subject terminology but not always accurately. 


Candidates: 
show limited understanding of the relationships between 
texts and the contexts in which they were written, 
including, where relevant, those of period, location, 
social structures and literary contexts such as genre, 
and the contexts in which texts are engaged with by 
different audiences. 


0 
marks 


Nothing worthy of credit. Nothing worthy of credit. Nothing worthy of credit. 
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Silas Marner 
 
You are advised to spend about 45 minutes on this question. 
 


You should use the extract below and your knowledge of the whole novel to answer 
this question. 
 
Write about the importance of money in Silas Marner and how George Eliot presents this at 
different points in the novel. 
 
In your response you should: 


• refer to the extract and the novel as a whole 


• show your understanding of characters and events in the novel 


• refer to the contexts of the novel [40] 
 
This question assesses AO1, AO2 and AO3. 
 
Indicative Content 
 
Responses may include:  
 


AO1 


• An overview of how money is important to the characters in Silas Marner as 
presented in both the extract and the rest of the novel 


• The role of money in some of the key turning points in the novel: the theft of the 
deacon’s money by William Dane; Dunstan’s blackmail of Godfrey which leads to 
Silas’ stolen gold and its later return; the financial support Godfrey provides to 
Eppie and Silas throughout her childhood; Eppie’s rejection of wealth with Godfrey’s 
offer of adoption in part 2 of the novel 


• Silas’s reliance on his money for companionship to replace family and friendship in 
his first 15 years in Raveloe and his contrasting attitude to money upon Eppie’s 
arrival in his life 


AO2 


• Comments on Eliot’s use of language to describe the importance of money and 
different attitudes towards money, in the extract and the novel as a whole 


• The use of powerful vocabulary and imagery used in the extract to describe Silas’s 
attitude to his gold: ‘revelry’; ‘bathed his hands in them’; ‘as if they had been unborn 
children’ 


• The structure of the extract and the steady amassing of gold, to symbolise the 
passing of 15 years: “thought of the guineas that were coming slowly through the 
coming years…” 


• Comments on structure, e.g. Silas’s growing obsession with gold which is then 
stolen, but ‘replaced’ in the form of Eppie - first introduced at the end of this extract, 
and developed later in following chapters 


AO3 


• References to the period in which the novel is set and how Eliot presents the divide 
between the excesses of the rich e.g. the Cass family and the relative poverty of the 
rest of the Raveloe Community 


• The relevance of growing industrialisation to nineteenth century England as 
exemplified by Silas’s experience at Raveloe and Lantern Yard, and how this 
relates to Eliot’s presentation of money and happiness 


• How Silas’s loss of faith and redemption, leads to his hoarding of money, which 
isolates him from community and society  


• How Eliot presents the insecurities of a fast changing society and contemporary 
attitudes to issues such as charity and thrift 


 
This is not a checklist. Please reward valid alternatives. 


  


2 2 





















Eduqas

Sticky Note

Implicit comment on structure.



Eduqas

Sticky Note

Some focus on the question and emerging awareness.



Eduqas

Sticky Note

Apt comment and support but simple and undeveloped. 



Eduqas

Sticky Note

Selection from the extract to support the point.



Eduqas

Sticky Note

Straightforward comment and reference to events.



Eduqas

Sticky Note

Slight misreading, but general awareness and reference.



Eduqas

Sticky Note

Again, undeveloped but apt.



Eduqas

Sticky Note

There is some discussion and focus on the question.  References are apt but general when outside the extract.  There is an implicit discussion of structure.AO1 - Band 2AO2 - Band 2AO4 - Low13+2 = 15 
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SECTION A (POST-1914 PROSE/DRAMA) 


GENERIC ASSESSMENT OBJECTIVES GRIDS 


Questions 0 1 to 1 0 


The following descriptions have been provided to indicate the way in which progression within the criteria is likely 
to occur. Each successive description assumes demonstration of achievements in lower bands. 


AO1 and AO2 are equally weighted in this question. 


This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and 
sentence structures (AO4). There is a separate assessment grid for AO4. 


Total marks 35+5 


Band AO1:1a+b, AO1:2 AO2 


5 


29-35
marks


Candidates: 


sustain focus on the task, including overview, 
convey ideas with consistent coherence and 
use an appropriate register; use a sensitive 
and evaluative approach to the task and 
analyse the extract and wider text critically; 
show a perceptive understanding of the extract 
and wider text, engaging fully, perhaps with 
some originality in their personal response; 
their responses include pertinent, direct 
references from across the extract and wider 
text, including quotations. 


Candidates: 


analyse and appreciate writers’ use of language, 
form and structure; make assured reference to 
meanings and effects exploring and evaluating 
the way meaning and ideas are conveyed 
through language structure and form; 
use precise subject terminology in an appropriate 
context. 


4 


22-28
marks


Candidates: 


sustain focus on the task, convey ideas with 
considerable coherence and use an 
appropriate register; use a thoughtful approach 
to the task; show a secure understanding of 
key aspects of the extract and wider text, with 
considerable engagement; support and justify 
their responses by well-chosen direct 
reference to the extract and wider text, 
including quotations. 


Candidates: 


discuss and increasingly analyse writers’ use of 
language, form and structure; make thoughtful 
reference to the meanings and effects of stylistic 
features used by the writer; use apt subject 
terminology. 


3 


15-21
marks


Candidates: 
focus on the task, convey ideas with general 
coherence and use a mostly appropriate 
register; use a straightforward approach to the 
task; show an understanding of key aspects of 
the extract and wider text, with engagement; 
support and justify their responses by 
appropriate direct reference to the extract and 
wider text, including quotations. 


Candidates: 
comment on and begin to analyse writers’ use of 
language, form and structure; make some 
reference to meanings and effects; use relevant 
subject terminology. 


2 


8-14
marks


Candidates: 


have some focus on the task, convey ideas 
with some coherence and sometimes use an 
appropriate register; use a limited approach to 
the task; show some understanding of key 
aspects of the extract and wider text, with 
some engagement; support and justify their 
responses by some direct reference to the 
extract and wider text, including some 
quotations. 


Candidates: 


recognise and make simple comments on writers’ 
use of language, form and structure; may make 
limited reference to meanings and effects; may 
use some relevant subject terminology. 


1 


1-7 marks


Candidates: 
have limited focus on the task, convey ideas 
with occasional coherence and may 
sometimes use an appropriate register; use a 
simple approach to the task; show a basic 
understanding of some key aspects of the 
extract and wider text, with a little engagement; 
may support and justify their responses by 
some general reference to the extract and 
wider text, perhaps including some quotations. 


Candidates: 
may make generalised comments on writers’ use 
of language, form and structure; may make basic 
reference to meanings and effects; may use 
some subject terminology but not always 
accurately. 


0 marks Nothing worthy of credit. Nothing worthy of credit. 







© WJEC CBAC Ltd. 18 


The History Boys  


You are advised to spend about 45 minutes on this question. 


You should use the extract below and your knowledge of the whole play to 
answer this question. 


The characters in The History Boys have different views on teaching and education. 
Write about some of these views and how Bennett presents them at different points in 
the play.  


In your response, you should: 


• refer to the extract and the play as a whole


• show your understanding of characters and events in the play [40] 


5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use 
of vocabulary and sentence structures. 


This question assesses AO1, AO2 and AO4 (5 additional marks) 


Indicative Content 


Responses may include: 


AO1 


• An understanding of how views on teaching and education are presented in the
extract and at different points in the play


• Comments on the contrasting ways Hector and Irwin see teaching and education
and how this is presented


• Comments on the way Mrs Linott and the Headmaster see teaching and
education in the extract and at other points in the play


• Comments on how the boys react to the various views on teaching and
education throughout the play


• Comments on characters’ views on education and teaching later in life


AO2 


• Comments on Bennett’s use of language to present views on teaching and
education within the extract and elsewhere in the play


• Comments on the use of humour in the play in terms of the presentation of views
on teaching and education


• Comments on Irwin and Hector’s contrasting teaching styles and descriptions as
revealed in the play


• Reference to the effect of the structure and time frame of the play and what this
reveals about views on education and teaching


This is not a checklist. Please reward valid alternatives. 


0 9 
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AO4  Performance Descriptors 
 


High performance 
 
4-5 marks  
 


In the context of the Level of Demand of the question, 
Learners spell and punctuate with consistent accuracy, and 
consistently use vocabulary and sentence structures to 
achieve effective control of meaning.  
 


Intermediate Performance 
 
2-3 marks  
 


In the context of the Level of Demand of the question, 
Learners spell and punctuate with considerable accuracy, and 
use a considerable range of vocabulary and sentence 
structures to achieve general control of meaning.  
 


Threshold Performance 
 
1 mark  
 


In the context of the Level of Demand of the question, 
Learners spell and punctuate with reasonable accuracy, and 
use a reasonable range of vocabulary and sentence 
structures; any errors do not hinder meaning in the response.  
 


0 marks  
 


Candidates do not reach the threshold performance outlined in 
the performance descriptor above. 
 


 
 
 
 
 
  












Eduqas

Sticky Note

Focus on the question.



Eduqas

Sticky Note

Apt point and support.



Eduqas

Sticky Note

Valid, if slightly narrative. 







Eduqas

Sticky Note

Apt point. Some support. Could develop but gets key point.



Eduqas

Sticky Note

Key point discussed.



Eduqas

Sticky Note

Could be further developed and supported.



Eduqas

Sticky Note

Selects from the extract with some success.



Eduqas

Sticky Note

Attempts to link to the question.







09: 18


09AAC: 3



Eduqas

Sticky Note

Key points are addressed and there is some straightforward, valid discussion. through relevant reference to characters and events.  Points are a bit underdeveloped and sometimes lacking in inference.  Begins to analyse language and technique but again, this is undeveloped. AO1: Band 3AO2: Band 3AO4: Intermediate 19 + 3 = 22 












Eduqas

Sticky Note

Secure understanding, engagement and focus.



Eduqas

Sticky Note

Well-chosen supporting textual evidence.



Eduqas

Sticky Note

Thoughtful reference to meaning and effect.



Eduqas

Sticky Note

Sustained thoughtful approach, pertinent direct reference and reference to meaning and effect. 







Eduqas

Sticky Note

Secure understanding of contexts. 



Eduqas

Sticky Note

Thoughtful approach, justified with well-chosen textual references. 



Eduqas

Sticky Note

Apt terminology and thoughtful reference to meaning and effect.







Eduqas

Sticky Note

Secure understanding of contexts. 



Eduqas

Sticky Note

Thoughtful well-chosen textual reference and reference to meaning and effect. Secure understanding of context.



Eduqas

Sticky Note

Sustained discussion of language, meaning and effects.



Eduqas

Sticky Note

Secure understanding of contexts. 



Eduqas

Sticky Note

Sustained, thoughtful, engaged approach with well-chosen textual references. Discusses and analyses language using apt terminology. Thoughtful reference to meaning and effects. Shows secure understanding of contexts. AO1 Band 4AO2 Band 4AO3 Band 4Total: 28
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SECTION A (Post 1914 Prose/Drama)


Answer on one text only.


Lord of the Flies


You are advised to spend about 45 minutes on this question.


You should use the extract below and your knowledge of the whole novel to 
answer this question.


Write about the relationship between Ralph and Jack and how it is presented at different 
points in the novel.  


In your response you should:


  •  refer to the extract and the novel as a whole 
  •  show your understanding of characters and events in the novel  [40]


5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use 
of vocabulary and sentence structures.


0 1


Ralph found himself alone on a limb with Jack and they grinned at each other, 
sharing this burden. Once more, amid the breeze, the shouting, the slanting sunlight 
on the high mountain, was shed that glamour, that strange invisible light of friendship, 
adventure, and content.


“Almost too heavy.” 
Jack grinned back. 
“Not for the two of us.” 
Together, joined in effort by the burden, they staggered up the last steep of the 


mountain. Together, they chanted One! Two! Three! and crashed the log on to the great 
pile. Then they stepped back, laughing with triumphant pleasure, so that immediately 
Ralph had to stand on his head. Below them, boys were still labouring, though some 
of the small ones had lost interest and were searching this new forest for fruit. Now 
the twins, with unsuspected intelligence, came up the mountain with armfuls of dried 
leaves and dumped them against the pile. One by one, as they sensed that the pile was 
complete the boys stopped going back for more and stood, with the pink, shattered top 
of the mountain around them. Breath came even by now, and sweat dried. 


Ralph and Jack looked at each other while society paused about them. The shameful 
knowledge grew in them and they did not know how to begin confession. 


Ralph spoke first, crimson in the face. 
“Will you?”
He cleared his throat and went on. 
“Will you light the fire?” 
Now the absurd situation was open, Jack blushed too. He began to mutter vaguely. 
“You rub two sticks. You rub—”
He glanced at Ralph, who blurted out the last confession of incompetence. 
“Has anyone got any matches?”
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SECTION A (POST-1914 PROSE/DRAMA) 


GENERIC ASSESSMENT OBJECTIVES GRIDS 


Questions 0 1 to 1 0 


The following descriptions have been provided to indicate the way in which progression within the criteria is likely 
to occur. Each successive description assumes demonstration of achievements in lower bands. 


AO1 and AO2 are equally weighted in this question. 


This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and 
sentence structures (AO4). There is a separate assessment grid for AO4. 


Total marks 35+5 


Band AO1:1a+b, AO1:2 AO2 


5 


29-35
marks


Candidates: 


sustain focus on the task, including overview, 
convey ideas with consistent coherence and 
use an appropriate register; use a sensitive 
and evaluative approach to the task and 
analyse the extract and wider text critically; 
show a perceptive understanding of the extract 
and wider text, engaging fully, perhaps with 
some originality in their personal response; 
their responses include pertinent, direct 
references from across the extract and wider 
text, including quotations. 


Candidates: 


analyse and appreciate writers’ use of language, 
form and structure; make assured reference to 
meanings and effects exploring and evaluating 
the way meaning and ideas are conveyed 
through language structure and form; 
use precise subject terminology in an appropriate 
context. 


4 


22-28
marks


Candidates: 


sustain focus on the task, convey ideas with 
considerable coherence and use an 
appropriate register; use a thoughtful approach 
to the task; show a secure understanding of 
key aspects of the extract and wider text, with 
considerable engagement; support and justify 
their responses by well-chosen direct 
reference to the extract and wider text, 
including quotations. 


Candidates: 


discuss and increasingly analyse writers’ use of 
language, form and structure; make thoughtful 
reference to the meanings and effects of stylistic 
features used by the writer; use apt subject 
terminology. 


3 


15-21
marks


Candidates: 
focus on the task, convey ideas with general 
coherence and use a mostly appropriate 
register; use a straightforward approach to the 
task; show an understanding of key aspects of 
the extract and wider text, with engagement; 
support and justify their responses by 
appropriate direct reference to the extract and 
wider text, including quotations. 


Candidates: 
comment on and begin to analyse writers’ use of 
language, form and structure; make some 
reference to meanings and effects; use relevant 
subject terminology. 


2 


8-14
marks


Candidates: 


have some focus on the task, convey ideas 
with some coherence and sometimes use an 
appropriate register; use a limited approach to 
the task; show some understanding of key 
aspects of the extract and wider text, with 
some engagement; support and justify their 
responses by some direct reference to the 
extract and wider text, including some 
quotations. 


Candidates: 


recognise and make simple comments on writers’ 
use of language, form and structure; may make 
limited reference to meanings and effects; may 
use some relevant subject terminology. 


1 


1-7 marks


Candidates: 
have limited focus on the task, convey ideas 
with occasional coherence and may 
sometimes use an appropriate register; use a 
simple approach to the task; show a basic 
understanding of some key aspects of the 
extract and wider text, with a little engagement; 
may support and justify their responses by 
some general reference to the extract and 
wider text, perhaps including some quotations. 


Candidates: 
may make generalised comments on writers’ use 
of language, form and structure; may make basic 
reference to meanings and effects; may use 
some subject terminology but not always 
accurately. 


0 marks Nothing worthy of credit. Nothing worthy of credit. 







© WJEC CBAC Ltd. 20 


Blood Brothers 


You are advised to spend about 45 minutes on this question. 


 You should use the extract below and your knowledge of the whole play to 
answer this question. 


Write about Mrs Lyons and how she is presented at different points in the play. 


In your response you should: 


• refer to the extract and the play as a whole


• show your understanding of characters and events in the play [40] 


5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use 
of vocabulary and sentence structures. 


AO1 


• An understanding of how Mrs Lyons is presented in the extract and at different
points in the play


• Comments on her situation at the start of the play and how the pact is formed
with Mrs Johnston


• Her role as a mother and her treatment of Edward, perhaps in contrast with Mrs
Johnstone


• Her relationship with her husband


• Comments on her attitudes to the Johnstone family at different points of the play


• Her encounter with Mrs Johnstone, when she attacks her with the kitchen knife
immediately following the extract


• Her growing paranoia, superstition and self destruction throughout the play


• Her role in the lead up to the final events of the play


AO2 


• Comments on Russell’s use of language to present Mrs Lyons in the extract and
elsewhere in the play


• Comments on how Mrs Lyons’ paranoia is demonstrated in the extract


• Techniques and devices used in the extract to show the strained relationship
between the two characters (e.g. stage directions, pauses, interrogative tone)


• The role of Mrs Lyons’ songs as structural devices to reveal different aspects of
her emotions e.g. My Child


• The role of the narrator and others (e.g. the children’s madwoman on the hill
chant) to reveal aspects of Mrs Lyons’ situation and growing paranoia


This is not a checklist. Please reward valid alternatives. 


1 0 
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AO4  Performance Descriptors 
 


High performance 
 
4-5 marks  
 


In the context of the Level of Demand of the question, 
Learners spell and punctuate with consistent accuracy, and 
consistently use vocabulary and sentence structures to 
achieve effective control of meaning.  
 


Intermediate Performance 
 
2-3 marks  
 


In the context of the Level of Demand of the question, 
Learners spell and punctuate with considerable accuracy, and 
use a considerable range of vocabulary and sentence 
structures to achieve general control of meaning.  
 


Threshold Performance 
 
1 mark  
 


In the context of the Level of Demand of the question, 
Learners spell and punctuate with reasonable accuracy, and 
use a reasonable range of vocabulary and sentence 
structures; any errors do not hinder meaning in the response.  
 


0 marks  
 


Candidates do not reach the threshold performance outlined in 
the performance descriptor above. 
 


 
 
 
 
 
  












Eduqas

Sticky Note

Some focus on task.



Eduqas

Sticky Note

Some textual reference.



Eduqas

Sticky Note

Some understanding and simple textual reference.







Eduqas

Sticky Note

Some textual reference limited reference to meaning.



Eduqas

Sticky Note

Some focus on task. Some simple comment. Some understanding of context.AO1 Band 2AO2 Band 2AO3 Band 2Total: 13



Eduqas

Sticky Note

Some understanding of context.












Eduqas

Sticky Note

Introduction is valid, if straightforward and a little unsupported.



Eduqas

Sticky Note

Straightforward but valid. Could support.



Eduqas

Sticky Note

Straightforward support for the point is provided here from the extract.







Eduqas

Sticky Note

Some reference to the text to support the point made.



Eduqas

Sticky Note

Maybe.



Eduqas

Sticky Note

Similar points made. Rather straightforward discussion.



Eduqas

Sticky Note

Shows some textual knowledge, but is quite repetitive in the point being made.







Eduqas

Sticky Note

Some language focus here.



Eduqas

Sticky Note

Supports valid point from the extract.



Eduqas

Sticky Note

Repeats point.



Eduqas

Sticky Note

Uses extract to provide support and some further discussion.







06: 19


06AAC: 4



Eduqas

Sticky Note

Straightforward discussion. Reliant on the extract. Clear points but quite repetitive and lacking in range.  Attempts language focus in places, but again, limited success.  AO1 - Band 3AO2 - Band 3AO4 - Intermediate19+3 = 22
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SECTION B (19TH CENTURY PROSE) 


GENERIC ASSESSMENT OBJECTIVES GRID 


Questions 2 1 to 2 6 


The following descriptions have been provided to indicate the way in which progression within the criteria is likely to occur. Each successive description assumes demonstration of 
achievements in lower bands. 


AO1, AO2 and AO3 are equally weighted in this question. 
Total marks 40 


Band AO1:1a+b, AO1:2 AO2 AO3 


5 


33-40
marks


Candidates: 
sustain focus on the task, including overview, convey ideas with consistent 
coherence and use an appropriate register; use a sensitive and evaluative 
approach to the task and analyse the extract and wider text critically; show a 
perceptive understanding of the extract and wider text, engaging fully, perhaps 
with some originality in their personal response; their responses include 
pertinent, direct references from across the extract and wider text, including 
quotations. 


Candidates: 
analyse and appreciate writers’ use of language, form and 
structure; make assured reference to meanings and effects 
exploring and evaluating the way meaning and ideas are 
conveyed through language structure and form; use precise 
subject terminology in an appropriate context. 


Candidates: 
show an assured understanding of the relationships 
between texts and the contexts in which they were 
written, including, where relevant, those of period, 
location, social structures and literary contexts such as 
genre, and the contexts in which texts are engaged with 
by different audiences. 


4 


25-32
marks


Candidates: 
sustain focus on the task, convey ideas with considerable coherence and use 
an appropriate register; use a thoughtful approach to the task; show a secure 
understanding of key aspects of the extract and wider text, with considerable 
engagement; support and justify their responses by well-chosen direct 
reference to the extract and wider text, including quotations. 


Candidates: 
discuss and increasingly analyse writers’ use of language, 
form and structure; make thoughtful reference to the meanings 
and effects of stylistic features used by the writer; use apt 
subject terminology. 


Candidates: 
show a secure understanding of the relationships 
between texts and the contexts in which they were 
written, including, where relevant, those of period, 
location, social structures and literary contexts such as 
genre, and the contexts in which texts are engaged with 
by different audiences. 


3 


17-24
marks


Candidates: 
focus on the task, convey ideas with general coherence and use a mostly 
appropriate register; use a straightforward approach to the task; show an 
understanding of key aspects of the extract and wider text, with engagement; 
support and justify their responses by appropriate direct reference to the extract 
and wider text, including quotations. 


Candidates: 
comment on and begin to analyse writers’ use of language, 
form and structure; make some reference to meanings and 
effects; use relevant subject terminology. 


Candidates: 
show an understanding of the relationships between 
texts and the contexts in which they were written, 
including, where relevant, those of period, location, 
social structures and literary contexts such as genre, 
and the contexts in which texts are engaged with by 
different audiences. 


2 


9-16
marks


Candidates: 
have some focus on the task, convey ideas with some coherence and 
sometimes use an appropriate register; use a limited approach to the task; 
show some understanding of key aspects of the extract and wider text, with 
some engagement; support and justify their responses by some direct 
reference to the extract and wider text, including some quotations. 


Candidates: 
recognise and make simple comments on writers’ use of 
language, form and structure; may make limited reference to 
meanings and effects; may use some relevant subject 
terminology. 


Candidates: 
show some understanding of the relationships between 
texts and the contexts in which they were written, 
including, where relevant, those of period, location, 
social structures and literary contexts such as genre, 
and the contexts in which texts are engaged with by 
different audiences. 


1 


1-8
marks 


Candidates: 
have limited focus on the task, convey ideas with occasional coherence and 
may sometimes use an appropriate register; use a simple approach to the task; 
show a basic understanding of some key aspects of the extract and wider text, 
with a little engagement; may support and justify their responses by some 
general reference to the extract and wider text, perhaps including some 
quotations. 


Candidates: 
may make generalised comments on writers’ use of language, 
form and structure; may make basic reference to meanings 
and effects; 
may use some subject terminology but not always accurately. 


Candidates: 
show limited understanding of the relationships between 
texts and the contexts in which they were written, 
including, where relevant, those of period, location, 
social structures and literary contexts such as genre, 
and the contexts in which texts are engaged with by 
different audiences. 


0 
marks 


Nothing worthy of credit. Nothing worthy of credit. Nothing worthy of credit. 
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War of the Worlds 


You are advised to spend about 45 minutes on this question. 


You should use the extract below and your knowledge of the whole novel to answer 
this question. 


Write about some of the ways people react to the Martian invasion. How are these 
reactions presented at different points in the novel? 


In your response you should: 


• refer to the extract and the novel as a whole


• show your understanding of characters and events in the novel


• refer to the contexts of the novel [40 


This question assesses AO1, AO2 and AO3. 


Indicative content 


Responses may include: 


AO1 


• An overview of how people react to the Martian invasion in both the extract and the
rest of the novel, such as the contrasting reactions of the narrator and the curate to
the Martian invasion in the extract


• The reactions of other characters such as Ogilvy, the artilleryman, the narrator’s
brother and how they respond to the Martian invasion at different times in the novel


• The eventual ‘acceptance’ of the new role of humanity under the aliens by the
artilleryman


• The widespread panic and fear the aliens cause and the exodus from London


AO2 


• Comments on Wells’ use of language in the extract and the novel to present
reactions of different characters to the Martians


• The use of emotive vocabulary in the extract, e.g. ‘heart-throbbing’; ‘terrible death’;
‘hateful souls’; ‘my flash of rage’


• The use of the narrator’s first person descriptions of the curate’s reactions, in
contrast with his own feelings: ‘as lacking in restraint as a silly woman’ ; ‘one of
those weak creatures’


• Comments on the effects of the structure of the narrative, and the narrator’s own
later reflections on the events in the extract and the rest of the novel e.g. ‘it is
disagreeable for me to recall and write these things…’


• Comments on structure and the development of the reactions of the characters
from the early parts of the novel to the consequences of general panic as well as
specific cowardice, such as that of the curate


AO3 


• An understanding of the period in which the novel is set, in relation to issues
relating to the contemporary fascination and concerns with scientific progress


• The narrator’s commentary on the reactions of characters such as the curate and
the artilleryman and how this reflects on the role of religion and the military at the
time


• The fears about the development of conflict on a global scale


• The social commentary being offered by the author relating to the nature of human
society and its fragility, as well as naivety


This is not a checklist. Please reward valid alternatives. 


2 3 












Eduqas

Sticky Note

Focus and some reference to events.



Eduqas

Sticky Note

Straightforward reference to context.



Eduqas

Sticky Note

Some reference to meaning and effect.



Eduqas

Sticky Note

Engaged focus and reference to key aspects.



Eduqas

Sticky Note

Shows understanding of context.







Eduqas

Sticky Note

Straightforward reference to events and character. 



Eduqas

Sticky Note

Shows understanding of context.



Eduqas

Sticky Note

Focused approach with reference to some key aspects of the novel, some reference to meaning and effects. Shows understanding of context. AO1 Band 3AO2 Band 3AO3 Band 3Total: 23
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An Inspector Calls 


You are advised to spend about 45 minutes on this question.


You should use the extract below and your knowledge of the whole play to answer 
this question.


Write about the theme of responsibility in An Inspector Calls and how it is presented at 
different points in the play.  


In your response you should:


• refer to the extract and the play as a whole
• show your understanding of characters and events in the play [40]


5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use 
of vocabulary and sentence structures.


0 8


Inspector (taking charge, masterfully) Stop!
They are suddenly quiet, staring at him.
And be quiet for a moment and listen to me. I don’t need to know any 
more. Neither do you. This girl killed herself – and died a horrible death. 
But each of you helped to kill her. Remember that. Never forget it. (He looks 
from one to the other of them carefully.) But then I don’t think you ever will. 
Remember what you did, Mrs Birling. You turned her away when she most 
needed help. You refused her even the pitiable little bit of organized charity 
you had in your power to grant her. 
Remember what you did—


Eric (unhappily) My God – I’m not likely to forget.
Inspector Just used her for the end of a stupid drunken evening, as if she was an 


animal, a thing, not a person. No, you won’t forget. (He looks at Sheila.) 
Sheila (bitterly) I know. I had her turned out of a job. I started it. 
Inspector You helped – but didn’t start it (Rather savagely, to Birling.) You


started it. She wanted twenty-five shillings a week instead of twenty-two 
and sixpence. You made her pay a heavy price for that. And now she’ll 
make you pay a heavier price still. 


Birling (unhappily) Look, Inspector – I’d give thousands – yes, thousands— 
Inspector You’re offering the money at the wrong time, Mr Birling. (He makes a move 


as if concluding the session, possibly shutting up notebook, etc. Then 
surveys them sardonically.) No, I don’t think any of you will forget. Nor that 
young man, Croft, though he at least had some affection for her and made 
her happy for a time. Well, Eva Smith’s gone. You can’t do her any more 
harm. And you can’t do her any good now, either. You can’t even say ‘I’m 
sorry, Eva Smith.’


Sheila (who is crying quietly) That’s the worst of it. 
Inspector But just remember this. One Eva Smith has gone – but there are millions 


and millions and millions of Eva Smiths and John Smiths still left with 
us, with their lives, their hopes and fears, their suffering and chance of 
happiness, all intertwined with our lives, and what we think and say and do. 
We don’t live alone. We are members of one body. We are responsible for 
each other. And I tell you that the time will soon come when, if men will not 
learn that lesson, then they will be taught it in fire and blood and anguish. 
Good night. 
He walks straight out, leaving them staring, subdued and wondering.
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SECTION C (Unseen Poetry)


Answer both                   and                   .


You are advised to spend about 20 minutes on                   and about 40 minutes on                   .


Read the two poems, Yesterday by Patricia Pogson and Those Winter Sundays by Robert Hayden. 
Both poems describe the relationship between a parent and a child. 


Write about the poem Yesterday by Patricia Pogson, and its effect on you. [15]


You may wish to consider:
• what the poem is about and how it is organised
• the ideas the poet may have wanted us to think about
• the poet’s choice of words, phrases and images and the effects they create
• how you respond to the poem


Yesterday
It seems only yesterday
I balanced a tiny foot
on my palm
and marvelled
that anything
so perfect
could be so small.
Now I can fit my hand in
when I clean your shoes.
I can remember
when I was centred
round you
feeling your feet
strong and determined
testing the strength
of my ribcage
your hard heels
distorting my belly.
Now I wave you off
in the morning
and turn away
to continue
with my work
unhindered by your
eager face
grateful to be able
to make my own pace.
Yet tuned
to your return.
In time the distance
we put between us
will deprive me
of your grace.
Until then
each simple homely act
like rubbing this polish
into your shoes
will focus


my imperfect love.
Patricia Pogson


3 1


3 1


3 2


3 1 3 2
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Now compare Those Winter Sundays by Robert Hayden, and Yesterday by Patricia 
Pogson. [25]


You should compare:


  •  what the poems are about and how they are organised 
  •  the ideas the poets may have wanted us to think about 
  •  the poets’ choice of words, phrases and images and the effects they create 
  •  how you respond to the poems


Those Winter Sundays  


Sundays too my father got up early 
and put his clothes on in the blueblack cold, 
then with cracked hands that ached 
from labor in the weekday weather made 
banked fires blaze. No one ever thanked him.  


I’d wake and hear the cold splintering, breaking. 
When the rooms were warm, he’d call, 
and slowly I would rise and dress, 
fearing the chronic angers of that house, 


Speaking indifferently to him, 
who had driven out the cold 
and polished my good shoes as well. 
What did I know, what did I know 
of love’s austere and lonely offices? 


Robert Hayden


END OF PAPER


3 2
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SECTION B (19TH CENTURY PROSE) 


GENERIC ASSESSMENT OBJECTIVES GRID 


Questions 2 1 to 2 6 


The following descriptions have been provided to indicate the way in which progression within the criteria is likely to occur. Each successive description assumes demonstration of 
achievements in lower bands. 


AO1, AO2 and AO3 are equally weighted in this question. 
Total marks 40 


Band AO1:1a+b, AO1:2 AO2 AO3 


5 


33-40
marks


Candidates: 
sustain focus on the task, including overview, convey ideas with consistent 
coherence and use an appropriate register; use a sensitive and evaluative 
approach to the task and analyse the extract and wider text critically; show a 
perceptive understanding of the extract and wider text, engaging fully, perhaps 
with some originality in their personal response; their responses include 
pertinent, direct references from across the extract and wider text, including 
quotations. 


Candidates: 
analyse and appreciate writers’ use of language, form and 
structure; make assured reference to meanings and effects 
exploring and evaluating the way meaning and ideas are 
conveyed through language structure and form; use precise 
subject terminology in an appropriate context. 


Candidates: 
show an assured understanding of the relationships 
between texts and the contexts in which they were 
written, including, where relevant, those of period, 
location, social structures and literary contexts such as 
genre, and the contexts in which texts are engaged with 
by different audiences. 


4 


25-32
marks


Candidates: 
sustain focus on the task, convey ideas with considerable coherence and use 
an appropriate register; use a thoughtful approach to the task; show a secure 
understanding of key aspects of the extract and wider text, with considerable 
engagement; support and justify their responses by well-chosen direct 
reference to the extract and wider text, including quotations. 


Candidates: 
discuss and increasingly analyse writers’ use of language, 
form and structure; make thoughtful reference to the meanings 
and effects of stylistic features used by the writer; use apt 
subject terminology. 


Candidates: 
show a secure understanding of the relationships 
between texts and the contexts in which they were 
written, including, where relevant, those of period, 
location, social structures and literary contexts such as 
genre, and the contexts in which texts are engaged with 
by different audiences. 


3 


17-24
marks


Candidates: 
focus on the task, convey ideas with general coherence and use a mostly 
appropriate register; use a straightforward approach to the task; show an 
understanding of key aspects of the extract and wider text, with engagement; 
support and justify their responses by appropriate direct reference to the extract 
and wider text, including quotations. 


Candidates: 
comment on and begin to analyse writers’ use of language, 
form and structure; make some reference to meanings and 
effects; use relevant subject terminology. 


Candidates: 
show an understanding of the relationships between 
texts and the contexts in which they were written, 
including, where relevant, those of period, location, 
social structures and literary contexts such as genre, 
and the contexts in which texts are engaged with by 
different audiences. 


2 


9-16
marks


Candidates: 
have some focus on the task, convey ideas with some coherence and 
sometimes use an appropriate register; use a limited approach to the task; 
show some understanding of key aspects of the extract and wider text, with 
some engagement; support and justify their responses by some direct 
reference to the extract and wider text, including some quotations. 


Candidates: 
recognise and make simple comments on writers’ use of 
language, form and structure; may make limited reference to 
meanings and effects; may use some relevant subject 
terminology. 


Candidates: 
show some understanding of the relationships between 
texts and the contexts in which they were written, 
including, where relevant, those of period, location, 
social structures and literary contexts such as genre, 
and the contexts in which texts are engaged with by 
different audiences. 


1 


1-8
marks 


Candidates: 
have limited focus on the task, convey ideas with occasional coherence and 
may sometimes use an appropriate register; use a simple approach to the task; 
show a basic understanding of some key aspects of the extract and wider text, 
with a little engagement; may support and justify their responses by some 
general reference to the extract and wider text, perhaps including some 
quotations. 


Candidates: 
may make generalised comments on writers’ use of language, 
form and structure; may make basic reference to meanings 
and effects; 
may use some subject terminology but not always accurately. 


Candidates: 
show limited understanding of the relationships between 
texts and the contexts in which they were written, 
including, where relevant, those of period, location, 
social structures and literary contexts such as genre, 
and the contexts in which texts are engaged with by 
different audiences. 


0 
marks 


Nothing worthy of credit. Nothing worthy of credit. Nothing worthy of credit. 
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The Strange Case of Dr Jekyll and Mr Hyde 


You are advised to spend about 45 minutes on this question. 


You should use the extract below and your knowledge of the whole novel to answer 
this question. 


Write about Dr Jekyll and how he is presented at different points in the novel. 


In your response you should: 


• refer to the extract and the novel as a whole


• show your understanding of characters and events in the novel


• refer to the contexts of the novel [40] 


This question assesses AO1, AO2 and AO3. 


Indicative content 


Responses may include: 


AO1 


• An overview of how Dr Jekyll is presented in the extract and the rest of the novel


• The contrasting characters of Dr Jekyll and Mr Hyde presented elsewhere in the
novel


• The gradual revelations about Dr Jekyll’s character and relationship to Mr Hyde


• Comments on the contrasting scientific approaches of Dr Jekyll and Dr Lanyon


• Utterson’s descriptions of Dr Jekyll and their friendship, and how this is presented in
the extract and at different points in the novel


AO2 


• Comments on Stevenson’s use of language to present Dr Jekyll in the extract and
the rest of the novel; ‘ a large, well-made, smooth faced man of fifty… every mark of
capacity and kindness’


• The descriptions of Dr Jekyll’s reactions to Utterson’s news of Hyde:’a trifle sharply’
‘there came a blackness about his eyes’


• Comments on the mystery created by the repetition in his responses in the extract:
‘my position is a very strange – a very strange one’


• The effects of the third person narrative to comment further on the dialogue
between Utterson and Dr Jekyll: A close observer might have gathered that the
topic was distasteful; but the doctor carried it off gaily…’


• Reference to the structure of the novel which slowly reveals Dr Jekyll’s alter-ego of
Hyde in the final statement of the case


AO3 


• Reference to the period in which the novel is set and its significance e.g. Dr Jekyll’s
behaviour presents ideas of social and individual morality in Victorian times


• Comments on how Dr Jekyll’s creation of Mr Hyde represents Stevenson’s
commentary on the struggle between good and evil within all men e.g.
understanding of contemporary concerns about the nature of evil


• The significance of Dr Jekyll’s presentation against the backdrop of an era when
society was facing rapid technological advancement in science and medicine


This is not a checklist. Please reward valid alternatives. 


2 6 

























Eduqas

Sticky Note

Focus on the task. Some inference.



Eduqas

Sticky Note

Supports point.



Eduqas

Sticky Note

Develops and supports opening point.



Eduqas

Sticky Note

Quite basic.



Eduqas

Sticky Note

Supports from extract.



Eduqas

Sticky Note

Valid.



Eduqas

Sticky Note

References other parts of the play.







06: 15


06AAC: 3



Eduqas

Sticky Note

Straightforward discussion. Limited in scope. Addresses key ideas through clear but undeveloped points on character.  Comments on language and structure are implicit.AO1 Band 3AO2 Band 2AO4 Intermediate15+3 = 18
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The Curious Incident of the Dog in the Night-Time


You are advised to spend about 45 minutes on this question.


You should use the extract below and your knowledge of the whole play to answer 
this question.


Write about Christopher and how he is presented at different points in the play.


In your response you should:
• refer to the extract and the play as a whole
• show your understanding of characters and events in the play [40]


5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use 
of vocabulary and sentence structures.


0 6


Christopher What’s this?
Siobhan It’s your result, Christopher.
Christopher Right. 
Siobhan You need to open it and read it. 
Christopher Right. 


He does.
Siobhan Well? What does it say? 
Christopher I got an A.
Siobhan Oh. Oh. That’s just. That’s terrific, Christopher. 
Christopher Yes. 
Siobhan Aren’t you happy? 
Christopher Yes. It’s the best result. 
Siobhan I know it is. How’s your dog? 
Christopher He’s very weII. I stayed last week at Father’s because Mother got flu 


and he slept on my bed so he can bark in case anybody comes into my 
room at night. 


Siobhan Right. How are you getting on with your father, Christopher?
Christopher He planted a vegetable patch in his garden. I helped him and Sandy 


watched. We planted carrots and peas and spinach and I’m going to 
pick them when they’re ready. He bought me a book, which is called 
Further Maths for A-Level. He told Mrs Gascoyne that I’m going to take 
Further Maths next year. She said OK.


Mrs Gascoyne OK.
Siobhan I heard that.
Christopher l’m going to pass it and get an A grade. And then in two years I’II 


take A-Level Physics and get an A grade. And then I’m going to go to 
university in another town. It doesn’t have to be in London because I 
don’t like London and there are universities in lots of places and not all 
of them are in big cities. I can live in a flat with a garden and a proper 
toilet. I can take Sandy and my books and my computer. Then I will get 
a First-Class Honours degree. Then I will be a scientist. I can do these 
things. 


Siobhan I hope so. 
Christopher I can because I went to London on my own. 


She looks at him.
 I solved the mystery of Who Killed Wellington.
 She looks at him.
 I found my mother. I was brave.












Eduqas

Sticky Note

Focused approach.



Eduqas

Sticky Note

Shows understanding of context.



Eduqas

Sticky Note

Understanding of context. 







Eduqas

Sticky Note

Focus and thoughtful reference to meaning and effect.



Eduqas

Sticky Note

Well-chosen supporting textual reference.



Eduqas

Sticky Note

Sustains focus and engaged approach.Shows secure understanding of context.



Eduqas

Sticky Note

Sustained approach, well-chosen textual reference.







Eduqas

Sticky Note

Thoughtful reference to text.Shows secure sustained understanding of context.  



Eduqas

Sticky Note

Thoughtful approach, justified with well-chosen textual references.



Eduqas

Sticky Note

Sustained thoughtful reference with well-chosen textual references. Some thoughtful reference to meaning. Shows a secure understanding of contexts. AO1 Band 4AO2 Band 4AO3 Band 4Total: 28 
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SECTION A (POST-1914 PROSE/DRAMA) 


GENERIC ASSESSMENT OBJECTIVES GRIDS 


Questions 0 1 to 1 0 


The following descriptions have been provided to indicate the way in which progression within the criteria is likely 
to occur. Each successive description assumes demonstration of achievements in lower bands. 


AO1 and AO2 are equally weighted in this question. 


This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and 
sentence structures (AO4). There is a separate assessment grid for AO4. 


Total marks 35+5 


Band AO1:1a+b, AO1:2 AO2 


5 


29-35
marks


Candidates: 


sustain focus on the task, including overview, 
convey ideas with consistent coherence and 
use an appropriate register; use a sensitive 
and evaluative approach to the task and 
analyse the extract and wider text critically; 
show a perceptive understanding of the extract 
and wider text, engaging fully, perhaps with 
some originality in their personal response; 
their responses include pertinent, direct 
references from across the extract and wider 
text, including quotations. 


Candidates: 


analyse and appreciate writers’ use of language, 
form and structure; make assured reference to 
meanings and effects exploring and evaluating 
the way meaning and ideas are conveyed 
through language structure and form; 
use precise subject terminology in an appropriate 
context. 


4 


22-28
marks


Candidates: 


sustain focus on the task, convey ideas with 
considerable coherence and use an 
appropriate register; use a thoughtful approach 
to the task; show a secure understanding of 
key aspects of the extract and wider text, with 
considerable engagement; support and justify 
their responses by well-chosen direct 
reference to the extract and wider text, 
including quotations. 


Candidates: 


discuss and increasingly analyse writers’ use of 
language, form and structure; make thoughtful 
reference to the meanings and effects of stylistic 
features used by the writer; use apt subject 
terminology. 


3 


15-21
marks


Candidates: 
focus on the task, convey ideas with general 
coherence and use a mostly appropriate 
register; use a straightforward approach to the 
task; show an understanding of key aspects of 
the extract and wider text, with engagement; 
support and justify their responses by 
appropriate direct reference to the extract and 
wider text, including quotations. 


Candidates: 
comment on and begin to analyse writers’ use of 
language, form and structure; make some 
reference to meanings and effects; use relevant 
subject terminology. 


2 


8-14
marks


Candidates: 


have some focus on the task, convey ideas 
with some coherence and sometimes use an 
appropriate register; use a limited approach to 
the task; show some understanding of key 
aspects of the extract and wider text, with 
some engagement; support and justify their 
responses by some direct reference to the 
extract and wider text, including some 
quotations. 


Candidates: 


recognise and make simple comments on writers’ 
use of language, form and structure; may make 
limited reference to meanings and effects; may 
use some relevant subject terminology. 


1 


1-7 marks


Candidates: 
have limited focus on the task, convey ideas 
with occasional coherence and may 
sometimes use an appropriate register; use a 
simple approach to the task; show a basic 
understanding of some key aspects of the 
extract and wider text, with a little engagement; 
may support and justify their responses by 
some general reference to the extract and 
wider text, perhaps including some quotations. 


Candidates: 
may make generalised comments on writers’ use 
of language, form and structure; may make basic 
reference to meanings and effects; may use 
some subject terminology but not always 
accurately. 


0 marks Nothing worthy of credit. Nothing worthy of credit. 
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The Curious Incident of the Dog in the Night-time 
 
You are advised to spend about 45 minutes on this question. 
 


You should use the extract below and your knowledge of the whole play to 
answer this question. 
 
Write about Christopher and how he is presented at different points in the play. 
 
In your response you should: 


• refer to the extract and the play as a whole 


• show your understanding of characters and events in the novel [40] 
 
5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use 
of vocabulary and sentence structures. 
 
This question assesses AO1, AO2 and AO4 (5 additional marks) 
 
Indicative Content 
 
Responses may include: 
 


AO1 


• How Christopher is presented in the extract and at key points in the play 


• Comments on Christopher’s determination and his skills in mathematics and 
science  


• References to Christopher’s relationship with Ed, Judy and other characters as 
revealed in the extract and at different points in the play 


• An appreciation of the difficulties Christopher has in investigating the death of 
Wellington and when he travels to London 


• How Christopher triumphs and recognises his own achievements at the end of 
the play 


AO2 


• Comments on Stephen’s use of language to present Christopher in the extract 
and at different points in the play 


• The first person/monologue device, as used to reveal Christopher’s thoughts and 
feelings in various parts of the play 


• The structure of the first part of the play, the dramatic revelations and the impact 
these have on Christopher, and the audience’s perceptions of him 


• The use of stage directions and how these are used to present Christopher in 
the play 


• Christopher’s literal interpretations of questions and how this reflects the way he 
sees the world 


• The contrast between the presentation of Christopher and other characters in 
the play  


 
This is not a checklist. Please reward valid alternatives.  
 


  


0 6 
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AO4  Performance Descriptors 
 


High performance 
 
4-5 marks  
 


In the context of the Level of Demand of the question, 
Learners spell and punctuate with consistent accuracy, and 
consistently use vocabulary and sentence structures to 
achieve effective control of meaning.  
 


Intermediate Performance 
 
2-3 marks  
 


In the context of the Level of Demand of the question, 
Learners spell and punctuate with considerable accuracy, and 
use a considerable range of vocabulary and sentence 
structures to achieve general control of meaning.  
 


Threshold Performance 
 
1 mark  
 


In the context of the Level of Demand of the question, 
Learners spell and punctuate with reasonable accuracy, and 
use a reasonable range of vocabulary and sentence 
structures; any errors do not hinder meaning in the response.  
 


0 marks  
 


Candidates do not reach the threshold performance outlined in 
the performance descriptor above. 
 


 
 
 
 
 
  












Eduqas

Sticky Note

Focus on the task, with immediate reference to presentation. Some inference.



Eduqas

Sticky Note

Supports with direct quotation.



Eduqas

Sticky Note

Develops the point.



Eduqas

Sticky Note

Evaluates and discusses both characters' motives.  Grounded in a secure knowledge of Russell's intentions.







Eduqas

Sticky Note

Clear point and support.



Eduqas

Sticky Note

'Zooms in' to discuss the quote in more detail.



Eduqas

Sticky Note

Understanding of Mrs Lyons is shown through thoughtful discussion of motives.



Eduqas

Sticky Note

Develops the discussion. Evaluates character.



Eduqas

Sticky Note

Supports with apt reference to the text.



Eduqas

Sticky Note

More understanding.







Eduqas

Sticky Note

Sustains discussion and has broad reference across the text.



Eduqas

Sticky Note

Discusses structure.



Eduqas

Sticky Note

Links back from the extract to wider text.



Eduqas

Sticky Note

Thoughtful and clear points.



Eduqas

Sticky Note

Makes reference to the end of the text.



Eduqas

Sticky Note

Slightly less secure here, but valid.







Eduqas

Sticky Note

References events.



Eduqas

Sticky Note

Brings it back to the question at the end.



Eduqas

Sticky Note

Sustained, thoughtful discussion. Discussion is clear, with developed, thoughtful points and some evaluation.  Apt references to support points, ranging across the text.  Secure discussion of the writer's intentions.AO1: Band 4AO2: Band 4AO4: Intermediate25 + 3 = 28 











